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Introduction 
 

Project “Share Your Peace” under Erasmus+ 

program aims to strengthen the 

competences of youth workers in peace 

education and provide them the necessary 

tools as learning resources to empower 

young people to become pro-active agents of 

peaceful change via local community 

initiatives addressing societal conflicts. The 

project was developed by four organizations 

- Copernicus Berlin e.V. (Germany), Civil 

Forum (Georgia), NGO Unit (Ukraine) and 

Asociación EuropeYou (Spain). Each of them 

has different history, reality, level of 

development and perspective of view, and 

this is what makes our project even more 

interesting and inclusive.  

In particular, “Share Your Peace” training 

manual aims to offer youth works, peace 

educators, professional working in the field 

of youth, organization providing training in 

the specific fields of peacebuilding, and all 

other interested stakeholders, current 

practice in the field of preparing youth 

workers for peace work, to reflect about 

challenges the field faces, and to offer 

reflections and visions for future 

developments. The document also contains 

examples of non-formal educational 

activities, case studies and recommendation 

on how to design and deliver peace trainings.  

People are seeking for peace through years of 

existing of our planet. Our history makes 

people more consciously about 

understanding of prevention of war and 

conflicts in different levels. The main method 

of prevention is education.  

 

 

Specifically, peace education is the process of 

teaching people about the trends of violence 

and strategies of peace. Peace education 

activities attempt to end violence and 

hostilities can be carried out informally 

within communities or formally within 

institutional places of learning, like schools or 

universities. 

We believe that peace education can be 

taught in all educational levels, being 

important for people of all ages. Peace 

education and trainings are seen as a primary 

pillar for preventing armed conflict and 

violence, saving lives and freeing up limited 

resources for social needs. Opportunities for 

reform and positive change often arise 

simultaneously during and after conflicts, as 

peace education initiatives helps youth 

workers teach the next generation to better 

understand and address problems that can 

undermine the rule of law and prepare young 

people to serve as the next generation of 

leaders in creating a more equitable society. 

When designed and delivered well, peace 

trainings programs enable and encourage 

young people to think constructively about 

issues, both physical and social, and to 

develop constructive attitudes towards living 

together and solving problems that arise in 

their communities through peaceful means. 

Therefore, we hope that you will find a useful 

information within the pages of our “Share 

Your Peace” training manual.  

Enjoy your reading!  
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Chapter 1 – 

Understanding Peace 

Training 

 
Introduction 

Peacework and peace education have very 

important place in our society nowadays. It 

has developed over the last few decades, and 

there are more ideas of how to better 

prepare individuals and groups for 

undertaking activities that reduce violence 

and promote sustainable peace. It is often 

assumed that anyone with good intentions 

can do peacework.  

When it comes to peace education and peace 

training, it is very important to understand 

the basic information about it. In our chapter 

we offer general knowledge about peace 

training, it’s principles, history, levels and 

aims as well as some useful tips for youth 

workers who can be seen as peace educators.  

 

What is Peace training? 

Peace training is a broad and ever-changing 

field. The common denominator is to support 

peace workers in their capacities of 

preventing and ending violence and 

constructively influencing sustainable peace. 

People have many motivations and 

expectations for participating in peace 

trainings. Some hope for new concepts, 

experiences and innovative ways of dealing  

 

with conflict. Others seek opportunities to 

network or even space to decompress and to 

share experiences from their work. 

Peace training is composed by three levels: 

the individual level - personal development 

and mindfulness of peace workers—i.e. 

knowledge, attitudes and behavioral 

competencies conducive to transforming 

conflicts; 

the social level - skills and strategies needed 

to build structures for sustainable peace and 

to concretely influence societies towards 

more peaceful co-existence among 

conflicting actors; and 

the professional level - the development of 

working methods based in awareness of 

conflict contexts, lessons learned from past 

experiences and tools necessary for 

transforming complex and conflict realities. 

The objectives of peace trainings are quite 

eclectic and often cater to the motivations of 

participants and the needs of the conflict 

field. They might be:  

General, covering common competencies for 

peacework—e.g. teamwork or intercultural 

communication; or  

Specialized, focusing on only one topic, such 

as methods for conflict analysis to deal with a 

particular conflict or demobilization and 

reintegration of ex-combatants after a 

specific war. 

Peace trainings can be facilitated in areas 

removed from any specific conflict or can be 

strategically integrated into the overall 

programming of defined peace projects. 

Different actors working on conflict organize 

and participate in peace trainings to meet 

diverse needs: 
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Internal actors participate in peace trainings 

to develop capacity for social change. Many 

social movements have an educational 

component in the form of peace training 

provided by civil society actors in non-formal 

or informal environments. Such trainings 

take on a number of different manifestations: 

nonviolent resistance and nonviolent 

intervention in conflict; negotiation and 

mediation; dialogue; strategic planning; 

networking; etc. All of these skills somehow 

relate to two major goals of peace training for 

internal actors—capacity building and 

constructive social change. 

External actors participate in peace trainings 

to increase knowledge, skills and capacities 

to better support internal actors and 

encourage positive conflict transformation. 

Though such training is integrated into the 

curricula of various university programmes in 

peace and conflict studies, much more of this 

transpires in non-formal and informal 

educational environments. For example, the 

Nonviolent Peaceforce (NP) trains teams of 

peaceworkers to intervene in conflicts using 

Third Party Nonviolent Intervention (TPNI) 

techniques. Among the topics for such 

trainings are how to interposition oneself 

between conflicting actors using nonviolent 

presence and how to monitor conflict 

dynamics. Especially with external actors like 

NP, the goal of peace trainings can be seen as 

developing international teams of educated 

and professional peaceworkers with the 

capacity to collaborate with all internal actors 

of a conflict and to support those doing actual 

peacework.  

It is important to bear in mind, however, that 

the distinction between internal and external 

peace trainings is not clear-cut. Many training 

programmes aim at preparing both external 

and internal actors together—e.g. the 

international training for Designing 

Peacebuilding Programmes at the Peace 

Action Training and Research Institute of 

Romania (PATRIR) brings together both 

internal actors from various conflict areas 

from around the world and external 

interveners to find compelling methods for 

effective and strategic cooperation. In such 

cases, all participants are involved in capacity 

building and learning from one another. 

Together, they discover ways to support each 

other in processes of conflict transformation. 

Such trainings, in combination with thorough 

follow up, can have lasting impacts on 

conflict environments. 

 

Sources and Traditions of Peace Training  

As conscious peacework has developed over 

the last few decades, there are more ideas of 

how to better prepare individuals and groups 

for undertaking activities that reduce 

violence and promote sustainable peace. It is 

often assumed that anyone with good 

intentions can do peacework. 

However, many indicators point to the fact 

that in order for peacework to be more 

effective, the field must be more professional 

and capable in its approaches. Therefore, as 

peacework evolves, peace training steadily 

gains momentum as a significant component 

to this professional preparation of 

peaceworkers. 

Peace training has a rich and relevant 

tradition. An important component of this 

are the experiences gathered concerning the 

training of actors on nonviolence and its 

practical applications. 

The founder of modern political nonviolence, 

Mohandas Gandhi, continuously stressed the 

value of thorough training of satyagrahis, or 

the individuals engaged in nonviolent action. 

For him, physical and mental discipline, 
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spiritual centredness and concrete skills such 

as first aid were essential parts of preparation 

for India’s struggle against British colonial 

rule.  

This tradition was continued by the civil rights 

movement in the United States and was later 

revived in the worldwide peace and 

environment movements between the 1960s 

and the 1980s. 

Peace training also had an impact in many 

non- Western social movements and served 

as an instrument of peaceful intervention in 

situations of conflict and widespread violence 

around the world. Walter Wink estimates 

that in 1989-90 alone, thirteen countries 

underwent nonviolent revolutions that 

affected 1.7 billion people, or one-third of the 

population of the world. This, added to the 

other nonviolent struggles in the twentieth 

century, amounts to an incredible 3.3 billion 

people involved in movements for social 

change in the last hundred years (Wink 2000, 

p. 1). In many of these cases, peace trainings 

played an important role in organising people 

for the successful overthrow of oppressive 

regimes. 

In addition, important trainings for 

peacework started in the 1950s around 

unofficial, grassroots political mediation, also 

known as “people- to-people” diplomacy. 

In this field, pioneering work was made by 

Quakers like Adam Curle and by Mennonites 

like John Paul Lederach. 

These approaches exhibited a deep 

commitment to spiritual values, a firm 

grounding in the realities of politics in violent 

conflicts, an encompassing view of the 

conflict landscape and the desire to work 

with different actors involved in conflicts 

(Lederach 1995; Curle 1999).   

 

Peace education promotes the knowledge, 

skills and attitudes that will help people 

either to prevent the occurrence of conflict, 

resolve conflicts peacefully, or create social 

conditions conducive to peace. 

Core values of peace education are:  

Nonviolence - manifested through values 

such as respect for human rights, freedom 

and trust.  

Social justice - realized by principles of 

equality, responsibility, and solidarity. 

 

In order to achieve these ideals, peace 

education programmes across the world 

address a wide range of themes.  These 

include nonviolence, conflict resolution 

techniques, democracy, disarmament, 

gender equality, human rights, 

environmental responsibility, history, 

communication skills, coexistence, and 

international understanding and tolerance of 

diversity. 

Peace education can be delivered to people 

of all ages, in both formal and informal 

settings. Moreover, programmes exist at 

local, national, and international levels, and 

in times of peace, conflict, and post-conflict. 

To create public dialogue different factions of 

society are often brought together in peace 

education programmes – these typically 

include civil society groups, schools, tribal 

leaders and the media. Yet due to the many 

“Peace education should bring forth from 
all learners the vocation of becoming 
more fully human and create a process of 
transformation where those involved 
then feel capable of transforming the 
world”. –Paulo Freire (1970, p. 28) 
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areas covered by peace education, initiatives 

are primarily determined by culture and 

context, as well as by the projects’ scopes and 

objectives. 

Peace education and peacebuilding are 

therefore intrinsically linked. The UN’s 

actions for peacebuilding include education 

as one of its principle components. For 

peacebuilding initiatives to remain 

sustainable it is vital that attitudes towards 

war and violence are transformed and 

translated into long-term behavioural change 

which seek alternative solutions to armed 

conflict. 

Peace education is important for everyone, 

but particularly for children who are still 

building their identity and the values they 

hold. When we teach children to be peaceful, 

we allow them to be a positive role model for 

young and adults around them. When this 

happens, the impact creates a ripple effect 

in their communities, and the beauty of the 

relational nature of peace education is 

exposed.  

 

The Principles and Theoretical 

Foundations of Peace Education 

Programs 

Since the psychologist Gordon Allport 

formulated his well-known contact 

hypothesis in 1954, this theoretical 

framework became the most applicable 

principle for programs whose main goal is to 

change the relationships between groups in 

conflict. According to Allport's theory, for the 

intergroup contact to be successful and 

accomplish positive changes in attitudes and 

behavior, it must fulfill four basic conditions: 

the contact groups must be of equal status, 

the contact must be personal and manifold, 

the groups must depend on each other 

working for a superordinate goal, and there 

must be institutional support for the equality 

norm. The numerous re-search projects that 

tried to verify the predictions of the contact 

hypothesis provided contradictory results, 

raising serious doubts about the major 

cognitive, affective, and behavioral shifts that 

occur as a result of organized meetings 

between representatives of conflicting 

groups. Almost every new study added new 

conditions that must be fulfilled in order for 

the contact to be successful. 

Even if there is a positive change in the 

attitude toward members of the outgroup in 

direct contact, there is a question of the 

generalization of the newly formed attitude 

to the other members of the outgroup. The 

key problem of peace education is not the 

interpersonal conflict but the collective 

conflict between groups, races, nations, or 

states. Therefore, the issue of transferring 

the positive attitudes toward members of 

other groups–attitudes achieved in safe 

environments such as classrooms, schools, 

workshops, and the like–to all members of 

the outgroup and all other outgroups 

remains the pivotal issue of peace education. 

Youngsters learn about peace and the need 

for peace in safe protected environments and 

then return to a wider society where there is 

still injustice, asymmetry of power, a 

hierarchical structure, discrimination, and 

xenophobia. Therefore, each program for 

peace education must not only strengthen 

the capacity of an individual for critical 

thinking but also strengthen the individual's 

ability to resist the majority, if the majority is 

the one that discriminates. As stated by Ervin 

Staub in 1999, for change to happen and 

spread, there is a need for a minimum mass 

of people who share attitudes, a culture in 

which they can express those attitudes, and a 

society that accepts the attitudes. 
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Based on the contact hypothesis, a very 

successful technique was developed for 

improving the relations among groups, highly 

applicable as a general teaching and learning 

method. It is the cooperative learning 

technique in which a smaller group of youth 

study in face-to-face interaction, cooperating 

to complete a common task. This technique 

was very successful both in lower and higher 

grades of elementary school, not only as a 

teaching method but also for creating a 

positive atmosphere in the classroom, 

reinforcing students’ relationships, and 

creating intergroup friendships. 

On the other hand, based on the idea that 

adopting knowledge and developing skills is 

the basis for gaining positive attitudes and 

behaviour, intercultural training programs 

were also developed. These basically involve 

a group of techniques that accept the primary 

notion that differences between cultures are 

what lead to misunderstandings and conflicts 

between groups. Such programs assume that 

information about the values, customs, and 

practices of the members of a different 

culture contributes to better understanding 

of others, thereby reducing prejudices, 

negative stereotypes, and tensions between 

people who belong to different cultures. 

Research has shown that ignorance about 

others plays a significant role in the 

development and perpetuation of prejudices. 

Educating youth about both cultural 

similarities and differences is a significant 

factor in reducing prejudice. 

 

The role of youth workers in 

peacebuilding process 

Peace, security, and a safer future are 

between the basic needs that people in the 

midst of violent conflict desperately want and 

seek. However, building back trust, 

livelihoods, institutions and relationships is a 

complex and long-term endeavors, full of 

steps forward and back. This is the task of 

peace building.  

The systems and structures that govern the 

world don’t seem to be working properly as 

there is war and poverty around the globe. 

There is discrimination, inequality, and 

violence. The issues are big and complex, as 

well as they can be overwhelming. 

However, the good news is that everyone can 

do something to make a difference. Sure, the 

problems are complex, but to be effective in 

making change the solutions must be simple. 

Everyone can change the world by taking 

some action for peace and justice, no matter 

how big or small they are.  

In addition, we should underline that the 

leadership potential of youth workers and 

their role in peacebuilding is more than 

evident and needed. Youth workers are seen 

as essential actors in contributing to 

peacebuilding processes, because as agents 

of positive change, they can act as peace 

educators in their own organizations and 

communities, at local, regional and 

international levels. Equipped with the right 

skills, knowledge, and confidence, they can 

effectively manage and turn around 

potentially harmful situations in a clear, 

assertive and constructive manner. 

Empowered with the necessary theoretical 

knowledge and practical skills, they can use 

the culture as a tool to build a system for 

intercultural dialogue and more effective 

mediation as well as implement strategies for 

conflict resolution and for succeeding a cross-

cultural dialogue. They can promote values of 

tolerance and prevention of violence, to give 

a voice to marginalized youth and to enhance 

values of human rights, freedom and 

dialogue. 
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Youth workers can inspire and encourage 

young people to become active, self-reliant 

and self-reflexive citizens, and provide them 

with tools to work for peace and solidarity in 

their own communities. Thanks to well-

coordinated youth work activities, young 

people can reflect on a vision for peace and 

see themselves as active contributors and 

powerful multipliers towards this vision. 

Following, there are some advices on how to 

empower young people to build peace in 

their life and the world around us.  

 

Explain how to calm the mind 

When calming their mind young people 

would become more patient. It will help them 

be present for those who need them the 

most, as well as it will help them engage with 

challenging people in a better way. Calming 

the mind allow people to moderate feelings 

of anger and other strong emotions when 

they arise. It will give them more insight to 

analyze complex issues associated with 

conflict and inequality. It will help them be 

more focused and creative in their efforts to 

build peace. Between the things, youth can 

do to calm their mind are: learn simple 

mindfulness practices, embrace quiet time, 

observe their emotions, spend time in 

nature, be mindful of their media 

consumption, etc.  

 

 

Educate and teach others about injustice 

and inequality, and about peace 

Systems that produce injustice and inequality 

rely on their ability to remain invisible to the 

general public. Those not directly harmed by 

injustice and inequality often have a difficult 

time understanding these things, let alone 

acknowledge their existence. To truly build a 

more just and equal society youth workers 

have to bring these issues to the mainstream. 

Educate youngsters about the structures that 

produce injustice and inequality, and their 

historical legacy is the first step. When they 

learn about historic struggles for justice and 

equality, about social movements, about 

critical events where progress was made, and 

of the real heroes that made it happen, they 

can generate creative and strategic ideas for 

action. Therefore, youth workers can teach 

others and inspire change. 

 

Orient youth professional life towards peace 

Young people should consider the ways their 

work contributes to injustice and inequality, 

or the potential for it to contribute to peace 

and justice. Clarifying what social issues they 

care about the most, as well as spending time 

to reflect and find ways to address these 

issues in the work and professional life is 

crucial. Young people should always seek 

opportunities to make change, or create new 

ones. Practical actions will be unique to each 

profession type. 

 

 

 

Transform interpersonal conflicts  

When youth workers are working to build 

peace, they must become adept at 

transforming interpersonal conflicts and 

teach other to do the same. On principle, 

transforming conflict in relationships allows 

everyone to live happier, more fulfilling (thus 

peaceful) lives. However, working to make 

change can be stressful, and they will likely 

encounter conflict with persons on their 
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team who have different ideas about how to 

move forward. When rattling the foundations 

of injustice and inequality, they will certainly 

come into conflict with persons who benefit 

from these. Youth workers must then be well 

prepared to engage constructively to 

transform these relationships, and to 

mitigate opposition to their efforts to build 

peace. 

When young people encounter interpersonal 

conflicts, whether they are directly involved 

or if they are a third party, they should take 

them as an opportunity to develop their 

capacity to manage conflict. Develop 

techniques to transform these relationships, 

to make opponents their allies, and to build 

strong, cohesive teams working together on 

issues of shared concern. They should 

develop and practice listening and 

communication skills as well as techniques to 

open constructive dialogue. In addition, they 

should mediate a conflict, find ways to build 

trust, search for common ground and create 

opportunities for forgiveness, healing, and 

reconciliation. 

 

Transform community spaces, using them 

for peace learning and action 

Transforming community spaces is a unique, 

often overlooked way to build peace and 

justice. We often neglect how community 

spaces contribute to inequality and promote 

war culture.  

Youth workers and young people in general, 

can transform spaces in their community or 

use them for peace learning and action while 

preserving, protecting, and promoting 

diverse cultural and historic sites. They can 

make community spaces accessible, inclusive 

and family-friendly, creating shared spaces 

and using such spaces for peace learning. 

They can also do a community art project, 

removing monuments to war ‘heroes’ and 

bigots, and build monuments to peace 

heroes. 

 

Transform structures tied to the dynamics of 

war, violence, injustice, and inequality, or 

withdraw resources and support for war  

Warfare is not possible without a high degree 

of organization and immense amounts of 

resources. If we are to abolish war, the 

structures and institutions of the State that 

create war abroad and state violence at 

home must be transformed. Money and 

resources that feed war must be removed. 

Likewise, inequality and injustice are a 

product of government institutions, public 

policies, and economic systems. To create a 

more just and equal society requires 

substantial structural and policy change that 

strikes to the core of how our societies 

operate. 

Here are some ideas to transform the 

structures tied to the dynamics of war, 

violence, injustice, and inequality. Depending 

on youth workers position and level of 

influence, their actions may range from 

voting, to advocacy, to direct 

policy/institution reform. They could 

demilitarize defense and policing, using 

military and police for peaceful purposes as 

well as they can mobilize for incisive criminal 

justice reform. Youth workers can advocate 

for diverting of funds for war and their 

allocation for education, health care, social 

services, diplomacy, peace, arts, and culture. 

Through advocacy and direct actions, they 

can create laws that regulate the production 

and sale of weaponry at the national and 

international levels, divest from companies, 

governments, individuals, and institutions 
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that promote/profit from war as well as resist 

paying taxes for war. 

 

Disrupt narratives that justify war and 

rationalize inequality 

As children, we learn a history littered with 

stories glorifying war. We learn that violence 

is justified, even dignified. We are inspired by 

war heroes we read about in history books. 

Our religious leaders provide the military 

with their blessings. Political leaders craft lies 

that justify war, and media outlets provide an 

echo chamber. Likewise, these institutions 

produce countless rationalizations of 

inequality. Historic injustice and inequality 

are whitewashed in schools. We create the 

illusion that people become rich and 

successful only from their own volition. We 

obscure the vast inequalities that provide 

easy pathways to success for some while 

constructing barriers to advancement for 

others. Poor people are blamed for their 

condition. 

These narratives must be disrupted. Youth 

workers should educate young people about 

the reality of war and of systems that 

produce inequality. Through non-formal 

education they can transform the teaching of 

history, discredit war propaganda and myths 

that justify violence, demystify threats, 

promote an understanding that violence is 

not innate and that war is not inevitable. 

They can raise awareness on the topic, 

exposing motivations and deceptive tactics of 

corrupt leaders who rationalize violence. 

Moreover, they can deconstruct nationalist 

ideologies and the politics of division, combat 

hate speech and humanize marginalized 

groups. Youth workers can speak out against 

the misuse of religion for discriminatory 

purposes, especially within their own faith 

group. 

 

Leverage the power of music, art, and 

culture for peace   

Music, art, and culture can be powerful tools 

to make change. They can inspire and unite 

people, as well as change minds. They can 

help people see things in different ways, thus, 

the infinite potential of art and music, and in 

the use of culture to make positive change 

should be consider by youth workers when 

teaching peace.  

Youth workers can use music, performance, 

poetry, comedy, or storytelling to raise 

awareness of issues or imagine peaceful 

futures. The organization of dance 

performances or craft activities for a cause is 

also a good way for promoting peace. They 

can build characters and storylines that break 

stereotypes, use sports to bring people in 

conflict together, celebrate days of peace, 

human rights, and social justice. Moreover, 

they can involve cultural icons and national 

leaders in peace actions, join or create public 

prayer, meditation, or vigils for peace. They 

can promote peace and tolerance also with 

the use of social media, because messages 

spread faster and can reach everyone and 

everywhere.  

Create or support structures for peace and 

justice  

When so much of our time is spent struggling 

to change systemic problems, sometimes the 

best approach we can take is to create 

structures for peace or support existing ones. 

This can be refreshing because it shifts the 

focus from the problem to the solution. It 

creates new potential for peace because a 

structure for peace by its nature is creating 

something new. It is not chasing the problem. 

It is exploring new solutions.  
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Youth workers can start or support a 

community organization, non-profit, or social 

enterprise working on issues important to 

them. They can create or support 

mechanisms to report, prevent, or respond to 

violence. They can support the creation (or 

existing work) of government departments 

dedicated to the promotion of peace and 

justice, create or join platforms, forums, or 

networks for peace. Moreover, they can 

launch a podcast, a blog, a vlog, or other 

online platforms for peace, or specific to an 

issue that is important for them and their 

community. Youth workers can create 

mutual support structures and common 

platforms for advocacy, sharing resources 

and ideas.  

 

Conclusion 

 

The following chapter aims to offer youth 

workers general understanding about peace 

training, where it come from, what is its role, 

levels, who are involved in this process and 

what are main basis and principles of peace 

training. 

In this chapter youth workers as peace 

educators could find useful tips for everyday 

life and their work, what exactly they can do 

personally for peace education in order to 

make this process natural for life. We hope 

each reader could find here the basic 

knowledge of peace training and education 

that will help him or her to build diverts and 

inclusive programs for youth.  
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Chapter 2 - 

Propositions for 

Peace Training 

 
Introduction 

Peace education and trainings are seen as a 

primary pillar for preventing armed conflict 

and violence, saving lives and freeing up 

limited resources for social needs. 

Opportunities for reform and positive change 

often arise simultaneously during and after 

conflicts, as peace education initiatives helps 

youth workers teach the next generation to 

better understand and address problems that 

can undermine the rule of law and prepare 

young people to serve as the next generation 

of leaders in creating a more equitable 

society. When designed and delivered well, 

peace trainings programs enable and 

encourage young people to think 

constructively about issues, both physical 

and social, and to develop constructive 

attitudes towards living together and solving 

problems that arise in their communities 

through peaceful means.  

Learning is essential for any process of 

change, whether it be at the individual, 

organisational or societal level. Peace 

training activities can shape attitudes, build 

skills, and develop knowledge, as well as help 

young people put their knowledge into 

practice. Important to mention is the role of 

educators, trainers, facilitators and youth 

workers in general, in the designing and 

delivering of non-formal educational 

activities on peace education to young 

people and young leaders in the community. 

Empowered with the rights skills for effective 

interventions and knowledge, young people 

can play a crucial role in preventing and 

resolving conflict, countering violent 

extremism and building peace.   

 

Peace training working areas 

Not surprising, the larger educational context 

to which peace training belongs is peace 

education. There are various definitions of 

peace education and a vast body of literature 

on this field. According to Ian Harris and John 

Synott, peace education can be described as 

a series of "teaching encounters" that draw 

from people:  

✔ their desire for peace, 

✔ nonviolent alternatives for managing 

conflict, and 

✔ skills for critical analysis of structural 

arrangements that produce and legitimize 

injustice and inequality. 

 

According to Ian Harris, peace education is 

comprehensive, interdisciplinary in nature 

and embraces a wide range of programs and 

initiatives. It can be classified under five main 

headings: Environment Education, Human 

Rights Education, International Education, 

Development Education, and Conflict 

Resolution Education. All the five headings 

are part in the same educational effort and 
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only by combining them we can see a 

productive peace educational programmes.  

UNICEF defines peace education as “the 

process of promoting the knowledge, skills, 

attitudes and values needed to bring about 

behaviour changes that will enable children, 

youth and adults to prevent conflict and 

violence, both overt and structural; to resolve 

conflict peacefully; and to create the 

conditions conducive to peace, whether at an 

intrapersonal, interpersonal, intergroup, 

national or international level”. Education for 

non-violence and peace includes training, 

skills and information directed towards 

cultivating a culture of peace based on 

human rights principles. This education not 

only provides knowledge about a culture of 

peace, but also imparts the skills and 

attitudes necessary to defuse and recognize 

potential conflicts, and those needed to 

actively promote and establish a culture of 

peace and non-violence. 

Important to mention is that peace education 

needs to be pursued not only in areas of 

violent conflict, but as a universal endeavour. 

Finally, peace education cannot be grounded 

in concepts of “negative peace” alone—

meaning simply the absence of violent 

conflict—but must develop knowledge and 

capacities for creating “positive peace,” or 

the fostering of broad cooperation for mutual 

advantage among human groups and 

devising ways to transform conflicts non-

violently when they arise. 

Following the definitions above about peace 

education, let’s see some areas in which 

youth workers can focus when delivering 

non-formal education activities.  

 

 

 

Teaching about peace 

Defining the term “peace” is not a simple 

because, like most every other word, it is 

strongly attached to personal implications, 

different interpretations, and different 

perspectives and understanding. Peace has 

lot of definitions because, peace itself is 

connected with various aspects - religion, 

education, social factors etc., and peace is 

discussed with various terms such as inner 

peace, outer peace, positive and negative 

peace.  The key value of peace is based on the 

belief that promote positive relations with 

others and with the environment. This 

implies the need to foster, maintain and 

develop hope, spirituality and optimism, a 

sense of belonging in local, national and 

global communities, cooperative and 

peaceful relations with others, and a sense of 

a shared destiny. 

Peace does not mean the total absence of 

any conflict. It means the absence of violence 

in all forms and the describing of conflict in a 

positive way. Important to highlight is that 

this does not exclude the existence of 

conflicts, but underline the need of dealing 

with them by nonviolent means, as well as 

addressing them in a particular manner. For 

instance, peace could be defined as a 

participatory nonviolent process that seeks 

to reduce all forms of violence and created 

conditions for inner, social and 

environmental well-being. To implement 

corrective and preventive programmes that 

are pertinent to the stage of development of 

the conflict as continuum, the long-term 

aspiration that education should contribute 

to the maintenance of peace requires 

understanding the relationships between 

education and conflict both in situations of 

violent conflict as well as in situations where 

violent political conflict is absent, and to 

identify ways in which education institutions 
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and key actors could contribute to conflict at 

each of the particular stages of this 

continuum. However, resolving conflict in 

non-violent ways require fundamental 

respect for basic rights of others, acceptance 

of the rule of law and specific cognitive and 

behavioural competences and emotional 

dispositions.  

Building peace is a complex process but it 

always starts with understanding. According 

different researches, societies are much 

more likely to evolve in peaceful directions if 

they have a clearly specified sense of what 

this entails, and that when societies define 

themselves as peaceful, they are much more 

likely to act and organize themselves in a 

consistent manner. Understanding the 

meaning of main concepts such as peace, 

conflict and peacebuilding is the first thing to 

impart when teaching peace education. 

Moreover, through non-formal education 

activities and specific training workshops 

focused on peace education, youth workers 

can develop the competences of young 

people, contributing to peace not only at 

community level and person level, but also in 

international one.  

Competences are mainly understood as the 

combination of knowledge, skills and 

attitudes: 

✔ Knowledge refers to the things one 

knows and understands based on 

experiences and studies; 

✔ Skills are the ability to take action or do 

something based on practice; and  

✔ Attitudes is the way of thinking and 

feeling about something, including patterns 

of actions and underlying values.  

 

Peace training involves instilling attitudes 

within participants that promote the values 

of peace. Preparing young people or any 

other target group (e.g. youth workers, 

educators, social workers, etc.) to act for 

peace involves reinforcing the belief that 

peace is possible and desirable and that 

equality, diversity, participation and human 

rights are the cornerstones for working in 

conflict prevention and peacebuilding. 

Examples of attitudes are equality, respect 

for diversity, empathy or social responsibility. 

While some participants may espouse these 

attitudes upon entering a training, others 

may need to undergo a transformative 

process to develop them. Moreover, many 

individuals may hold these attitudes in 

general, yet may have difficulty applying 

them to specific situations. For instance, one 

may believe in equality in general but may 

not value or be aware of gender equality in 

particular. Alternatively, one may value 

gender equality in theory, but may not know 

how to act to support it. Attitudes are not 

simply formed through our upbringing and 

experiences. Rather, they are formed 

through the way we process our experiences.  

However, young people can shift their 

attitudes when their experience broaden. For 

instance, they may grow up learning racist or 

sexist stereotypes, but when encountering a 

new social context to reflect differently, their 

attitudes may shift. Training for example can 

include activities to stimulate reflection on 

stereotypes and challenge participants 

thinking. Unfortunately, important to 

mention is that sometimes when encounter 

an unfamiliar situation, they may revert back 

to attitudes that have been engrained in 

them. This means they must develop skills in 

self-reflection and challenge engrained 

thinking.  
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Therefore, peace education can be seen as a 

transformative form of education that aims 

to change the way people feel, think and 

behave. Moreover, it can be defined both as 

a personal development programme and an 

empowerment programme. If youth workers 

teach young people to take their personal 

responsibility for creation of peace in their 

community, this can help them to engage in 

constructive dialogue with other peers, 

becoming an active citizens and peace 

envoys, who can implement different 

programmes on local level and take actions 

about promoting peace and non-violence 

culture. Through peace education and the 

tools to stand up, young people can make an 

impact locally and globally and advocates for 

equality, human rights, and peace. 

The most practical approach for youth 

workers when teaching peace is to use the 

right peace-learning framework, design for 

the specific purposes and uses of their 

activity. 

For example, the Holistic Framework for 

Peace Education, developed by Toh Swee-Hin 

(key figure in the global movement for peace 

education), takes a holistic, multidimensional 

approach for peace education to address the 

complex realities of conflicts and 

peacelessness facing humanity. Each part of 

this framework is described as a ‘pathway to 

educating for a culture of peace.’ The themes 

are represented by the metaphor of a flower 

to emphasize their interconnectedness as 

“petals” to form an organic whole.  

 

 

      

 

 

As a holistic framework, its stated goals for 

peace education are framed as two 

interrelated questions: 1) How can education 

contribute to a critical understanding of the 

root causes of conflicts, violence, and 

peacelessness at the personal, interpersonal, 

community, national, regional and global 

levels?, and 2) How can education 

simultaneously cultivate values and attitudes 

that will encourage individual and social 

action for building more peaceful selves, 

families, communities, societies, and 

ultimately a more peaceful world? 

The idea is that when youth workers educate 

for peace, they are opening up pathways to 

achieve peace. In this framework, each 

pathway addresses a specific root cause of 

conflict. The root causes of conflict addressed 

specifically by these pathways are militarism, 

structural violence, human rights violations, 

cultural violence, environmental destruction, 

and personal peacelessness.  

More Peace Education Learning Frameworks 

can be found in the following link.  

The most important that youth workers, 

educators and facilitators should bear in 

mind when preparing a peace training is the 

appropriate choice of methods for training 

delivery that can lead to success in their 

programme. Suitable and already experience 

methods can make learning easy-going and 

fun. The selection of the training methods 

and peace-learning frameworks should 

always be taught in advance so this can 

ensure that they will match the learning 

objective, determining the type of 

competencies the workshop or training 

attempts to develop. For instance, lectures 

are not an appropriate for skill testing and 

building and simulation may not be 

appropriate for shaping attitudes.  

 

https://www.peace-ed-campaign.org/a-review-of-12-peace-education-learning-frameworks-and-why-you-should-make-your-own/
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Human rights education 

Human rights education provides a common 

framework that acknowledges people’s 

fundamental rights. Human rights education 

is an essential component of educating youth 

in order to resolve conflicts in non-violent 

ways and to facilitate a transition to a civil 

order ruled by law. Indeed, the most 

appropriate route to impart peace education 

is primarily through education of human 

rights.  

Human rights education constitutes an 

essential contribution to the long-term 

prevention of human rights abuses and 

represents an important investment in the 

endeavour to achieve a just society in which 

all human rights of all persons are valued and 

respected.  Human rights education provides 

individuals with ways to value peace over 

violence and to find non-violent forms of 

conflict resolution. The failure to recognize 

this moral dimension of good education can 

lead to the outbreak of conflict; this has 

important implications not just for societies 

that are in the midst of violent conflict, but 

also for those who are not.  

To strengthen the formation of values and 

abilities such as solidarity, creativity, civic 

responsibility, the ability to resolve conflicts 

by non-violent means, and critical acumen, it 

is necessary to introduce into curricula, at all 

levels, true education for citizenship which 

includes an international dimension. 

Teaching should particularly concern the 

conditions for the construction of peace; the 

various forms of conflict, their causes and 

effects; the ethical, religious and 

philosophical bases of human rights, their 

historical sources, the way they have 

developed and how they have been 

translated into national and international 

standards, such as in the Universal 

Declaration of Human Rights, the Convention 

on the Elimination of All Forms of 

Discrimination against Women and the 

Convention on the Rights of the Child. 

The organization of trainings on human rights 

education can develop the ability of young 

people to recognize and accept the values 

which exist in the diversity of individuals, 

genders, peoples and cultures and develop 

the ability to communicate, share and co-

operate with others. As citizens of a pluralist 

societies and multicultural world, we all 

should understand and respect each other, as 

well as participate in the collective realization 

of human rights. Through the organization of 

trainings and workshops, youth workers can 

ensure that teaching and learning about 

peace and human rights become a matter of 

daily practice, encouraging the use of active 

methods, group work and discussion of moral 

issues. Moreover, through the participation 

in different National and European 

programmes, youth workers can ensure 

direct contacts and regular exchanges 

between young people and other youth 

workers in different countries or cultural 

environments, contributing to better 

understanding between communities and 

between nations. 

 

Youth organizations and youth workers have 

an important role to play in the education of 

vulnerable groups and those recently 

exposed to conflict or in a situation of open 

conflict. There isn’t an exhaustive list of 
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persons in need of particular protection, but 

some groups especially vulnerable to abuse 

of human rights are women and girls, 

children, refugees, internally displaced 

persons, stateless persons, national 

minorities, migrant workers, lesbian, gay and 

transgender people, etc. Through human 

rights education and innovative working 

methods, youth workers can offer vulnerable 

groups the necessary knowledge and skills 

that can empower them to uphold their own 

rights. Human rights education can be seen as 

an essential tool for right awareness and 

empowerment of especially vulnerable to 

human rights abuses young people.  

 

Conflict resolution education 

Conflict resolution education trainings focus 

on developing critical skills and abilities for a 

person to deal constructively with conflict. 

Through the organization of such workshops 

and training activities, youth workers can 

offer young people an understanding of the 

nature of conflict – what conflict is and how 

it develops as well as what one can do to 

manage it. By learning a range of conflict 

styles (such as competing, collaborating, 

accommodating, avoiding, and 

compromising), young people can consider 

the advantages and disadvantages of each. 

The same approach to conflict management 

does not work all the time, but the key is to 

know which approach is best for the situation 

at hand.  

However, conflict resolution education 

emphasizes that a violent response to conflict 

is almost never an appropriate response, so it 

aims to teach young people to always search 

for effective ways of conflict resolution that 

reduce potential problems arising from the 

different people’s competing needs and  

interests. Through conflict resolution training 

activities, young people can learn to 

understand the dynamics of power and 

influence that operate in all conflict 

situations, becoming aware of the role of 

culture in how they see and respond to 

conflict. Moreover, such training aims to 

provide young people with social and 

emotional skills to prevent conflict such as 

effective listening, perspective thinking, 

emotional awareness, and emotional control. 

Specifically, when young people learn to take 

the perspective of another, they increase 

their ability to empathize with the other 

person. The more people empathize with 

someone, the less they are likely to want to 

hurt it.  

Transforming conflicts is a very sensitive 

process with many obstacles. It requires 

significant changes in relationships, interests 

and even core values of a given society to end 

cultural, structural and direct violence. Thus, 

when planning a peace training, youth 

workers should think broadly and use 

different methods which will prepare young 

people for peace work and nonviolent 

intervention in conflict. The methods must be 

appropriate to the cultural context, the 

content of what is learned and to the 

objective of the training.  

Peace education, conflict resolution 

education and human rights education often 

overlap, because their basic motivations, 

goals, key skills and content are similar. 

Human rights education provides individuals 

with ways to value peace over violence and 
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to find non-violent forms of conflict 

resolution. As final goal, they are all trying to 

enhance the quality of life by emphasizing 

the dignity of life.  

 

Preventing marginalization and violent 

radicalization 

With the rise of violent extremist groups, one 

of the most appealing targets for violent 

extremist recruiters has increasingly been 

youth and children. Radicalization and violent 

extremism are not associated with any 

particular religion, nationality or ethnic 

group. Influenced by the constant changes in 

global social and economic realities, some 

youngsters may experience poverty, 

exclusion, inequality and marginalization. 

Their personal circumstances and the wider 

political, social and economic environment in 

which they live may make them vulnerable to 

various radical influences, including 

radicalisation leading to violence. 

Radicalisation leading to violence of young 

people has an impact on their wellbeing, as 

well as on the wellbeing and stability of their 

communities and the entire world, as it 

challenges the democratic values of society. 

The threat of this type of radicalisation needs 

to be recognised and prevented through 

early interventions.  

Following, these emerging concerns have 

highlighted the need to work with young 

people in order to identify and address the 

root causes of extremism and prevent their 

radicalisation, as well as strengthen young 

people’s resilience, prevent marginalisation, 

emphasise alternatives and reinforce the 

cohesion of communities in which they live.  

Youth workers, together with the formal 

education, social, health and security sectors 

through a cross-sectoral co-operation, play a 

crucial role in preventing violent 

radicalization in the early stages by 

supporting young people’s development, 

promoting democratic principles, active 

citizenship, intercultural dialogue and 

inclusion. Youth workers can instil young 

people with the necessary life skills and 

human rights values, contribute to a positive 

identity development, make them resilient 

against extremism ideologies and ensure 

their personal well-being. Youth work has a 

role to play in empowering young people to 

be active citizens and thus keeping them 

guarded from extremist ideologies 

potentially leading to violent behaviour. It 

helps young people gain skills and 

competences through non-formal and 

informal learning, such as teamwork, 

leadership, intercultural competences, 

problem solving, and critical thinking. It 

supports young people in the difficult identity 

issues that can arise in adolescence. It can 

make a difference by supporting young 

people, especially those at risk of 

marginalisation and social exclusion, with 

their problems by empowering them to deal 

with the challenges of growing up in a 

complex, pluralistic modern society. Youth 

workers through mentoring and guidance can 

help young people to express and explore 

their own identity as well as that of others. 

Moreover, a youth worker should accept the 

need for young people to express their fears 

and frustrations in relations to intercultural 

or interfaith issues. When intercultural and 

interfaith dialogue is occurring, a youth 

worker should try to stress the common 

values instead of spotting the differences. 

Through the organization of trainings, 

workshops and debates on preventing and 

countering extremism and violent 

radicalization, youth workers can provide 

young people with counter narratives to 
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combat extremist ideologies. By counter 

narratives, it is meant either an alternative 

narrative (for positively presenting facts and 

offering alternative solutions to spiritual, 

psychological, social or political needs, 

desires and grievances) or a deconstructing 

narrative (which enables a young person to 

critically analyse an extremist ideology and 

debunk its inadequate answers to those 

needs and grievances). Specifically, detached 

and outreach youth work activities can 

provide successful means to get with contact 

with young people at risk of radicalization 

into violent extremism.  

In addition, youth workers can also intervene 

to mitigate the impact of violent conflict 

where it has emerged, and to build peace and 

social cohesion, through peer to peer 

dialogue in conflict affected communities, or 

through supporting the disengagement and 

reintegration of former fighters.  

 

Youth diplomacy and peacebuilding  

Empowering youth is essential for prevention 

and peacebuilding efforts. Young people 

have the potential to be positive actors in 

peacebuilding in societies recovering from 

conflict, as well as they can play an important 

role in the prevention of violent conflict.  

 

 

When provided with the necessary 

competences and tools to develop training 

activities in the field of peace building, youth 

workers can become an important point of 

reference for youth population´s 

empowerment and its engagement in 

peacebuilding process. Youth workers can 

find constructive ways to channel youth’s 

potential and motivation into meaningful 

participation in social and political life, and to 

bring about peaceful social change. By 

undertaking activities that equip them with 

the relevant knowledge, attitudes, skills and 

practices, they are able to create positive 

change at all levels in their community and 

society. Through the organization of local 

activities address to specific problems in the 

society, youth workers can facilitate 

communication and knowledge exchange 

between the different target groups. Through 

the involvement of diverse groups of young 

people in identifying critical interventions, 

they can change the dynamics of conflict and 

violence, analysing the conflict and the roles 

of the different actors. They can create 

opportunities for young people’s sustained 

participation, ownership and leadership in 

local, national, regional and international 

mechanisms to prevent, manage and resolve 

conflict and maintain peace. They can teach 

young people to grow personally, develop 

their leadership, and enhance their desire to 

serve marginalized communities. In addition, 

youth workers and youth organizations can 

mobilize thousands of supporters and 

volunteers across the countries and the 

globe, sharing knowledge and information, 

and increasing the effectiveness of each 

organization’s local actions to build peace.  

Young people can be important drivers and 

agents of peace in the development of their 

societies. However, all young people face 

specific vulnerabilities after conflict. This 
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holds true whether they were direct or 

indirect victims, perpetrators of violence or 

bystanders. They have specific needs that 

need to be addressed, including missed years 

of education, unemployment or loss of 

traditional livelihood opportunities, social 

rupture, trauma and – especially for those 

involved as combatants – a loss of status and 

resources. The enablement of youth as an 

active agent in peacebuilding cannot be 

considered without considering such 

challenges they tend to face due to the 

armed conflict and the destruction of a stable 

family environment. Therefore, it should be 

noted that as any other particularly affected 

group, the mobilisation of youths’ capacities 

requires a targeted and long-term approach. 

 

Conclusion 

The following chapter aims to offer youth 

workers several peace education areas to 

consider when planning to organize and 

deliver activities in the field of peace 

education. Peace training activities can shape 

attitudes, build skills, and develop 

knowledge, as well as help young people put 

their knowledge into practice. As peace 

educators, youth workers can educate and 

empower young people to advocate for social 

cohesion in their communities, because 

youth can be seen as catalyst of peace. 

Through different approaches and innovative 

ways, youth workers can encourage youth-

led initiatives at local, national and 

international level, fostering youth 

leadership and youth peacebuilder networks.  
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Chapter 3 -Peace 

Training Case Studies 

 
Introduction 

This chapter gives an overview of peace 

training case studies and analyses five 

different organizations working in the peace 

field.  The chapter presents different 

approaches and strategy levels that these 

organizations are employing in their everyday 

activities.  The main aim of the chapter is to 

analyze different peace organizations and to 

show that different approaches and different 

style of organizations can be serious 

contributor forces for peace.  Nevertheless, 

analyzing the five organizations is not enough 

to cover all type of organizations working in 

the peace and conflict fields. The field is 

intermingled with other fields such as human 

rights, gender studies, and often peace 

organizations focus on those issues as well.  

As a result, we have hundreds of 

organizations working in peace and related 

spheres. For the purpose of this peace 

training manual, we will discuss five different 

organizations which are working at different 

levels (international, local), and at different 

power structures (schools, universities or 

organizations).    

 

Berghof Foundation - International 

Perspective 

Berghof Foundation was established 50 years 

ago by Dr. Georg Zunde with the aim of 

promoting peace and conflict transformation 

through dialogue. The organization’s 

headquarter is located in Berlin, Germany, 

and employs more than 80 staff members.  At 

first, the foundation mostly focused on 

research, and inter-state conflicts but 

changed its focus since the 1990s ethno-

political conflicts in Eastern Europe.  

However, different branches of the 

foundation were working separately in their 

own areas. In 2012 realizing that all the areas 

are connected with each other, three main 

branch of the organization – conflict 

research, peace support and peace education 

were integrated into one central organization 

structure – the Berghof Foundation.  The 

main mission of the foundation is to promote 

conflict transformation between conflict 

parties. As the organization declares “We 

bring people in conflict together. We enable 

and support learning processes that inspire 

the development of new perspectives, 

relationships and behaviour, thus opening 

possibilities for addressing conflict and 

finding ways of living together peacefully” 

(The Berghof Foundation, 2021, website) 

The Berghof foundation approaches each 

conflict case individually and assess them 

separately however the organization 

adopted a list of principles that are must do 

while working on conflict transformation. 

Principles of Berghof foundation approach 

● Partnership – working with all sides of 

conflict is a must do policy.  Conflict 

transformation is a long-term process where 

conflict parties as well as third parties should 

work in open and transparent manner. 

● Ownership – Conflict parties assume 

their responsibilities and are co-author of the 

solutions and policies.  

● Inclusivity - Engaging with all parties of 

the conflict ensures that the process is 

comprehensive and covers all parties’ 

interest and their needs.  

https://berghof-foundation.org/
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● Multiple levels – Conflicts, especially 

ethno-political ones, are systemic and 

complex.  To ensure peace and 

transformation, peace organizations need to 

work at all different levels.  

● Multi-Partiality – Conflict has many 

sides, involving them into the process is 

essential for long-term perspective.  

● Accountability – All third parties should 

take their own responsibility on the process 

and should minimize harm to conflict parties.  

“No Harm” Principle should be a cornerstone 

for all activities.   

The Berghof Foundation has mostly three 

main approaches to work. The first one is 

practice where the organization engages “in 

hands-on, on-the-ground activities which 

support conflict transformation in specific 

countries and regions”. The second one is 

learning approach where the foundation 

developed and created innovate learning 

materials for conflict transformation and 

peace education. The third one is research 

where the organization conducts in-depth 

studies to analyze conflicts, its driver forces 

and elements.   

Given all the information above, the 

foundation seeks to implement its principles, 

rules and attitudes in all their projects and 

trainings.  The foundation carried out tens of 

different projects in conflict-affected 

societies and did in-depth research on those 

conflicts.  Each year, the foundation also 

offers numerous online and on-site trainings 

in peace education and conflict 

transformation on different topics like given 

below. 

 

 

 

Nansen Center for Peace and Dialogue 

Nansen Center for Peace and Dialogue seeks 

to promote peace and conflict 

transformation through dialogue and 

facilitation. The organization is based in 

Norway, and has active support from civic 

and governmental actors. The Nansen Center 

created in 2010 when the Nansen Dialogue 

and the Norwegian Peace Center became one 

unit. Now the center organizes dialogue and 

conflict transformation trainings in conflict 

affected societies as well as invites relevant 

actors for the trainings in Norway.  The 

Nansen Center for Peace and Dialogue 

organizes trainings, seminars and workshop 

on dialogue facilitation. The trainings could 

be one day or multi-day intensive trainings.  

The Nansen Center provides trainings not 

only for violent conflict affected societies but 

also for the countries where civic dialogue 

needs the improvements.  One of the project 

is “Creating Space for Making Change” which 

is for 100 civic organizations from all over 

Poland. The aim of the training is to 

facilitation dialogue between these 

organizations with the aim to tackle 

polarization between different organizations 

of various profiles and paving the way for 

more fruitful dialogue and cooperation. 

https://www.peace.no/
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Search for Common Ground 

Founded in 1982, Search for Common 

Ground is one of the largest peacebuilding 

organization in the world. They are working 

now currently in 31 countries across all 

continents. The aim of the organization is to 

prevent violence and transform conflict into 

the cooperative relationship. The vision of 

the organization “is a world where 

cooperation is the norm—where differences 

stimulate social progress, rather than 

precipitate violence” (Search for Common 

Ground, http://www.sfcg.org, 2021).  Search 

for Common Ground believes that for a long-

term peace, it is necessity to have 

cooperation with all actors of the society. 

Search for Common Ground is based on three 

main principle:  

● Conflict is normal and resolvable  

● Common Ground is not compromise 

● Conflict can be transformed 

● Peace is a process 

● Humankind is interdependent 

Currently, Search for Common Ground 

employs 875 staff members and has a 

partnership relationship with hundreds of 

local non-governmental organizations in the 

world. 

 

Transcend International  

Transcend International is a peace 

organization with the aim to promote more 

peaceful world by using actions, trainings, 

and research. The TRANSCEND’s (which 

means, 'going beyond'", overcoming a 

contradiction) mission-statement defines 

four pillars on which the organization’s 

works. These are action, education/training, 

dissemination and research.  The 

organization was founded in 1993 by 

prominent peace scholars Johan Galtung and 

Fumiko Nishimura. Right now, the 

organization unites 400 scholars from all over 

the world.  Transcend International has 5 

main working directons/branches:   

TRANSCEND Peace University-TPU 

(www.transcend.org/tpu) – It is a very first 

global online peace university which offers 

full online courses. Transcend Peace 

University has 12-week and 6-week online 

courses.  University staff are composed by 

leading scholars and practitioners from 

different countries including Johan Galtung.  

TRANSCEND University Press-TUP 

(www.transcend.org/tup) publishes highly 

http://www.sfcg.org/
http://www.transcend.org/tpu
http://www.transcend.org/tup
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needed books in the field of peace and 

conflict.  

TRANSCEND Research Institute-TRI 

(www.transcend.org/tri) concentrates more 

on academic research and then publishing 

papers and research online. All the books and 

papers are free and can be downloaded from 

the website.   

TRANSCEND Peace Service-TPS mainly focus 

on reconciliation and conflict transformation 

issues.  Over the years, Johan Galtung 

developed TRANSCEND approaches and 

methods which now are used for trainings 

and workshops in the conflict transformation 

processes.  

TRANSCEND Media Service-TMS 

(www.transcend.org/tms) serves as a 

supporting platform for all peace journalists 

who are trying to incorporate peace culture 

in their everyday activities.  

 

United Network of Young Peace Builders 

This organization is mostly led by young 

people and its main focus is to promote the 

involvement of young people in peace 

processes.  The aim of United Network of 

Young Peace Builders is a world without 

violence and a world with long-term 

sustainable peace. The organization is 

created on a basis that more than 25 % of the 

world population is young people, yet their 

involvement especially in peace and conflict 

studies is minimal.  The organization seeks to 

contribute to the fulfillment of UN Security 

Council resolution (UNSCR) 2250 on Youth, 

Peace and Security (YPS) which aims to 

promote young people in peacebuilding 

processes.   

The United Network of Young Peacebuilders 

seeks to 

● Transform the power structures that 

exclude young people from decision-making; 

● Build sustainable spaces for young 

people to shape decisions that affect them; 

● Connect people to partner for peaceful 

and inclusive societies. (www.unoy.org, 

2021)  

 

The core values and norms of UNOY 

Peacebuilders are based on a holistic, 

positive understanding of peace. This means 

that UNOY Peacebuilders not only trying to 

stop the violent (if they can do it), but they 

seek to transform the conflict into the long-

term positive relationship between the 

parties.  The work of UNOY Peacebuilders are 

based on:   

➔ Inclusivity 

➔ Solidarity 

➔ Creativity 

➔ Nonviolence 

➔ Authenticity 

The goal of UNOY peacebuilders is to “have 

ownership over the network and feel 

empowered by our community of young 

peacebuilders”. For realizing their goals and 

aims, UNOY Peacebuilders use three main 

strategy: Advocacy, Capacity Development, 

and Networking.  

 

 

 

http://www.transcend.org/tri
http://www.transcend.org/tms
http://www.unoy.org/
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UNOY Peacebuilders publish reports, studies 

and guidelines in peacebuilding and peace 

education including very practical manuals 

for trainings and workshops. On the other 

hand, the organization carries out different 

workshops and trainings in different 

countries annually. Only since 2017, UNOY 

conducted capacity development activities 

for 6000 young people and reached 30 

million young people worldwide. The 

network of young peacebuilders is steadily 

increasing each year.  

 

Conclusion  

Overviewing these organizations sheds the 

light of the type and work of organizations 

operating in peace field. All of them share the 

holistic understanding of peace and tend to 

promote peaceful world without punishing 

people. Based on their understanding, all 

organizations explicitly refer to the values 

and norms of such organizations. However, 

all of the organizations have quite similar 

values and norms such as partnership, 

inclusivity, solidarity, ownership, and etc. The 

organizations realize that peace is a 

continuous process and none can reach 

peace at some point and can assume that the 

situation will be unchanged in the future. 

Luckily, all organizations reviewed here 

realize this phenomena and are committed to 

continue working in the coming years to 

come.  
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Chapter 4 – 

Challenges in Peace 

Training 

 
Introduction  

As with any other type of training, there are 

many questions that need to be answered in 

peace training to ensure quality. In order to 

improve collaboration, quality, and meeting 

needs in the field, this chapter has identified 

areas where peace training stakeholders and 

organizers can make improvements. It also 

identifies a number of challenges and 

solutions for peace training. 

 

Peacebuilding and reconciliation 

Peacebuilding training engage participants in 

in-depth discussions of reconciliation. It 

might include the dilemmas of reconciliation, 

religious and psychological dimensions of 

reconciliation, and programmatic 

considerations. However, reconciliation is an 

immense undertaking and often there are 

barriers that impede this process.  

From the very beginning, part of the difficulty 

of working for peacebuilding is imagining just 

what peacebuilding is. Often, we get caught 

up in the discrete or separate moments of the 

process and lose sight of the whole. One way 

of imagining peacebuilding is that it is about 

making space. This can be physical space, 

where zones or areas are created, where 

people feel safe and free from harm. At other 

times new social spaces can be created, 

where people can express their opinion, think 

aloud, and talk with others about their 

common future. And still in other instances, 

it involves creating internal space where a 

traumatized person can be free from the 

burdens of the past. 

When people experience trauma, in contrast 

to reconciliation, they lose personal and 

physical space in which to maneuver. In 

countries controlled by a military power or 

dictator, people cannot move freely. The 

historical burdens of colonialism and current 

pressures of economic globalization can take 

away the social space for people to think and 

act differently. Denying people human rights 

can likewise wipe out social space. One of the 

effects of torture is to make the victim not 

feel at home in his or her own body.  

Reconciliation and peacebuilding then are 

about opening up spaces. Peacebuilding 

poses a great challenge. Finding the spaces to 

make new choices involves very deep, 

personal emotions and decisions. For 

peacebuilding to occur, people have to be in 

a place where they are able to think and act 

differently, where they have space and 

opportunity to think about more than just 

their physical survival and can begin to 

imagine life without fear and hate. 

Following, we would like to offer youth 

workers, trainers and facilitators two non-

formal activities about peacebuilding that 

can be used during a peace training or 

workshop, that can help participants to 

imagine what does peacebuilding look like.  

 

Activity 1:  

Name: What does peacebuilding look like? 

Objective: To engage participants in a 

discussion of reconciliation 

Materials: None (participant imagination) 
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Time: 60 – 90 minutes 

Steps to follow:  

➔ Divide participants into groups of about 

8 – 10 (have at least two groups).  

➔ Ask participants to come up with a 

sculpture, or frozen picture, that captures 

peacebuilding for them.  

➔ Once groups have developed a sculpture 

of peacebuilding, bring them back together 

as a large group.  

➔ Ask each group to show their sculpture 

to the others.  

➔ Ask participants viewing the sculpture 

what they see.  

➔ Ask the group showing their sculpture to 

explain any additional elements that the 

viewers may have missed. 

 

Discussion:  

After the groups have sat back down, engage 

in a discussion of the various elements of 

peacebuilding. Some possible questions to 

ask are:  

➔ What did the sculptures have in 

common?  

➔ What differences were there?  

➔ What steps do you think are necessary 

for peacebuilding?  

Additional elements to bring into the 

discussion are any religious and cultural 

differences that emerge within the group. 

Explore the differences in approaches to 

peacebuilding. These can help clarify 

different understandings of peacebuilding 

amongst participants or present them with 

new challenges.  

You can ask someone to take notes on flip 

chart paper during the discussion in order to 

come up with a group understanding of 

peacebuilding, which may be useful to refer 

to later. An alternative way of doing this 

activity would be to ask participants what 

images and metaphors they use to describe 

peacebuilding, how they would translate and 

define it in their own language, and how it is 

understood in their own culture. 

 

Activity 2:  

Name: Peacebuilding Fruit 

Objective: Identify the elements of 

peacebuilding 

Materials: Large sheets of newsprint or flip 

chart paper, markers 

Time: 30-60 minutes 

 

Steps to follow:  

➔ Divide participants into small groups (4-5 

people) 

➔ Ask the groups to draw a tree on their 

piece of paper, and then ask them: “If 

peacebuilding was a fruit, what does the tree 

need in order to produce the fruit?” For 

example, what would be the earth, water, 

oxygen, sunshine, roots, etc.?  

➔ Ask groups to draw those elements on 

their tree.  

➔ After groups have drawn their pictures, 

give them space to briefly present them to 

the rest of the group 

Discussion:  

During the discussion, ask participants to 

identify similarities and differences across 

the different images – highlight any cultural 

and religious differences that may be evident. 

Possible questions for discussion:  
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➔ Why did your group include those 

particular elements? 

➔ What is the role of forgiveness in 

peacebuilding?  

➔ How does culture affect peacebuilding 

processes? Would your tree have the same 

elements if it were planted in a different 

country? 

 

What are some of the challenges that 

one can face when delivering training? 

 

Taking control 

There is usually a great temptation to take 

control of a discussion or change process. 

This is often out of a genuine desire to help 

the group move forwards. If youth workers 

and trainers are used to a top-down teaching 

style and don´t have a lot of experience in 

delivering training activities, it can be very 

difficult for them to change their approach to 

sharing ideas. However, in order to prevent 

that the discussion is out of control, trainers 

should develop several key big questions to 

ask at the beginning of the activity and have 

groups answers by the end. Part of a solid 

discussion structure also includes explicit 

details defining participation as well as 

trainers should feel free to insert themselves 

into conversation in order to keep it on track. 

Participants especially appreciate this tactic 

when a few participants monopolize 

conversation. However, after ensuring that 

group is functioning well, trainers can invite 

the more talkative participants to continue 

conversation after the end of the session.  

 

 

 

Difficult questions 

Trainers may often feel that they need to 

have all the answers. They may lack 

confidence in their own ability to deal with 

questions on a particular subject. However, it 

is essential that they are familiar with the 

content of the topic as a whole, not just with 

what is written in the presentation delivered 

to the public.  

 

Trainers should read with understanding and 

ensure that they are enough clear on the 

meaning of the concepts and language used. 

They have to consider which ideas might 

need further explanation when they are 

discussed with the group. It is very helpful for 

them to know in advance where to find more 

information (e.g. other publications, 

government or NGO offices, radio programs, 

etc.) 

Trainers can also draw on the wisdom and 

knowledge of other members of the 

community, outside of the immediate group, 

who may specialize in the topic being 

discussed. A simple way of doing this is by 

throwing the question back to participants to 

answer than try gambling to answer the 

question. 
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Managing conflict 

Sometimes people will have strong and 

conflicting ideas on the topic. Poor 

relationships within the group will also affect 

the way the group works together as a whole. 

Trainers need to be sensitive to possible 

differences and tensions and encourage 

participants to work through these, keeping 

their common goals and interests in mind.  

To manage the conflict for trainers means to 

necessary acknowledge it first. Later, they 

need to establish the cause of the conflict. If 

it´s related to topic in question, it is needed 

to help lead participants to a place of 

agreement, encouraging mutual respect. And 

if it is unrelated to the topic, and only involves 

several group members, it is needed to 

encourage them to resolve this disagreement 

later, outside of the group setting.  

 

Managing time 

Sometimes, time management can get quite 

difficult especially when a discussion is 

getting very interesting or when trainers have 

participants that are quite engaging and like 

to illustrate certain experiences with a lot of 

detail.

To manage it trainers can choose a time 

keeper to remind them regularly about the 

time used and left. When caught up, they 

should cut time from the middle of the 

training, not from the beginning or the end. 

Also, if needed they can simplify tasks (e.g., 

eliminate some steps in activities or certain 

detailed examples). Then they can reduce the 

amount of discussion time especially those in 

small groups and reduce reporting time in the 

larger group. It is very important to ensure 

that participants arrive on time and respect 

the schedule (e.g., breaks, lunch, and end of 

the day). They should negotiate necessary 

changes to planned activities with 

participants. 

 

Involving all participants 

Sometimes, it becomes apparent that a 

trainer is moving ahead with only part of the 

participants. This is especially common if 

there is a group with large exposure 

variations. The group that is less exposed will 

keep quite while the exposed one will 

dominate the entire discussion.  

How to involve all participants? First, trainers 

should change the composition of the group, 

creating group work in small groups. Second, 

they should assign roles to participants in the 

small groups (leader, timekeeper, recorder, 

spokesperson, etc.). Third, they can 

encourage different methods of reporting 

group work. And finally, create seating 

arrangements that encourage group 

discussions (chairs in the form of circle, small 

table, etc.) 

 

Handling dominant people 

Sometimes there are persons who dominate 

the discussions, confident that they have all 

the right answers. A good trainer needs to 

make sure that others have the opportunity 

to speak. They could invite them by name, or 

split the group into smaller groups, or 
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introduce a quota system, in which each 

person is given three stones or bits of paper, 

and they have to give one up every time they 

speak. When they have no more, they cannot 

speak again! 

Moreover, there are some additional ways 

for trainers to handle with dominant people: 

1. Give them responsibility within the 

group. 

2. Reinforce alternative behavior. 

3. Place with other similar types or in the 

same group with the trainer. 

4. Limit the number of times each person 

can speak, so that each member is treated 

equally.  

 

 

Working with shy people 

Sometimes people may be very shy or afraid 

to express their views in a group. Trainers can 

either put people into smaller groups or ask 

people to discuss questions first in pairs. They 

can also use other practical activities such as 

mind mapping, ranking, seasonal calendars, 

timelines to help people express their views. 

The most effective way of encouraging 

people who are shy is to refer back to and use 

their ideas, so they know they are important 

and of value. 

 

As next it is recommended for trainers to 

encourage shy people individually, within and 

outside of the group. They need to establish 

reasons for their silence and give notice of 

the topic before the discussion, so that they 

have time to prepare. Also, trainers should 

give shy people the task for notetaking and 

feedback. Then place them in a supportive 

group, give them time and use role-play to 

build up confidence and skills. 

 

Working with diversionary people 

There are often people that speak a lot but 

always bring up diversionary ideas that lead 

the group aside, if not controlled. These kinds 

of people when given too many opportunities 

to speak can be very misleading to the rest of 

the group. Therefore, trainers should 

sometimes regulate their views and after 

listening to them a few times, use the 

negative/diversionary views to turn the 

message around as a great point of 

discussion.  

 

Working with the perfect participant who 

responds correctly on spot 

When trainers find themselves with such 

participants, the risk is that they give only 

them the continuous opportunity to share. 

When working with the perfect participants, 

trainers need to remember that this a huge 

risk because the community members might 

walk away not agreeing to the conclusion 

since they will feel that those were the views 

of that same perfect participants. Community 

members are usually more convinced by an 

external voice. They consider it authentic and 

important. Therefore, trainers should ensure 

that the perfect participants do not 

dominate. If the perfect participant was right 

about the statement he or she expressed, 

trainers should not only agree with it, but 

give more information and details to the 

public, explaining why its like this. Thus, 

participants will perceive it as knowledge 

impart by the trainer, and not by the perfect 

participant.  
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Avoiding group thinking 

Individuals place views of the group ahead of 

their own thoughts or suggestions to 

preserve unity. Occurs during norming stage 

of group development. To solve it, trainers 

need to dedicate time for individual 

thought/brainstorming around views/ideas 

for a specific question/topic. 

 

Wordsmithing 

The group gets focused on discussing the 

wording in a document (such as 

mission/vision) rather than coming to 

consensus on the meaning of the words or 

moving on to other decision points. 

To manage it, trainers should determine if 

there is an issue in clarity of terms that 

requires further definition in order to move 

on with decision-making or conceptual 

conversation, or determine if the group can 

move forward without the discussion. If the 

group decides to move on from the 

discussion, trainers should admit that the 

final words need to be worked out, so identify 

this task in the “waiting room” (an ongoing 

list of all of these topics on a white board or 

poster) and guide the discussion back to the 

conceptual. Trainers should always 

remember to find time into their agenda to 

address “waiting room” topics.  

If the group needs additional clarity on 

meaning, trainers should set a bounded time 

limit to the discussion. They should write out 

the “definition” or ask group members what 

they think the definition is, and then facilitate 

a discussion toward consensus. At the end of 

the set time, if the group has not come to 

consensus, trainers should ask for volunteers 

for a subgroup to work on the issue at a later 

date/time.  

Moving off topic 

A participant brings up unrelated topics for 

discussion.  

If the topic is related to a later portion of the 

agenda, trainers have to recognize the 

importance of the question, answer it briefly, 

place it in the “waiting room” and bring it up 

later. If the topic is not to be addressed in the 

agenda, trainers should identify if the topic 

might have a related undercurrent or a 

frustration that is causing the topic to come 

up. They should dedicate time to address that 

concern individually or if not, remind the 

group of the appropriate topic/goal of the 

conversation. 

 

Managing side conversations 

During the training activities could happen 

that participants are not always focused on 

the discussion at hand. Individual 

conversations may occur, so to solve it the 

trainers needs to stand near the conversing 

individuals to provide a hint that they are 

being disruptive. Trainers can ask one of the 

individuals if there is a question or if he/she 

can share thoughts because they are 

probably important to the entire group (even 

if it is not). Trainers can take a 5-minute break 

and ask everyone to sit in a new seat when 

they come back (frame it as a getting to know 

new people exercise).  
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Knowing when to change directions and 

adapt the carefully planned agenda 

It could happen that the group is not at the 

place trainers thought the members were 

when their planned their agenda, or an 

unplanned event altered the overall 

approach that the group needs to take. 

In such case, trainers need to take a small 

break and discuss the change in the approach 

with the other trainers and facilitators. All 

together they can review the planned 

activities and expect outcomes, and 

determinate which can still be reached. If an 

unplanned event has altered the group’s 

goals or approach, trainers can discuss those 

changes with the group, defining the issues 

and clarifying items through brainstorming. 

 

The conversation does not have a natural 

conclusion/ decision 

The group goes through brainstorming and 

discovery, but it is not clear what happens 

next in order to reach a desired 

conclusion/decision. As solution trainers 

need to identify what questions need to be 

answered in order to get to a conclusion and 

identify when that conversation can take 

place. 

 

Making sure that every voice has been heard 

Some people process information internally, 

while others process verbally. It is easy for 

internal thinkers to get lost in the mix. 

As trainers get to know the participants and 

build relationships with them, they should 

begin to identify how participants process 

information. They can check it with 

individuals who have not spoken, or those 

they know that process more internally, to 

see if they have additional thoughts before 

moving on to a new topic/ agenda item. 

Trainers should always build a Q&A section in 

the end of the presentations, distribute a 

feedback form at the end of sessions, and 

address issues at the next meeting or 

between meetings. 

 

Dealing with negativity or resistance 

Sometimes could happen that one or two 

participants are very negative about the 

materials and the overall direction of the 

group or approach. They participate through 

negative statements and do not see how the 

material/content applies to them. This type 

of behavior can be very challenging for a 

successful meeting and can prevent group 

consensus and decision-making. 

Proper meeting preparation will help trainers 

deal with this. Working with meeting 

organizers or participants in advance to 

understand who is in the audience, their 

expectations and experiences will help 

trainers develop material that is relevant to 

their target group. If the negative 

participants are resistant to change, they can 

try to work with them individually on a break 

to understand what their challenges are with 

the materials or the topic itself. Trainers can 

engage in a group activity to brainstorm 

solutions. If the participant is still negative or 

resistant, trainers can search for alternative 

approach for dealing with negativity prior to 

the next meeting. 

 

What if the trainer offends someone or cross 

a boundary? 

Trainers are human beings and as such they 

are not always perfect. Sometimes could 

happen that they can overstep their 
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boundaries or offend someone in the group. 

When trainers do cross a boundary, it is 

important to understand it and admit it, and 

to address the issue immediately.  

Once a boundary has been crossed, it is 

important to acknowledge the issue and re-

build the relationship with the individual. 

Once trainers recognized a boundary might 

have been crossed, reach out and have an 

individual conversation to understand the 

issue as soon as possible. Reaching out and 

acknowledging the issue will help the 

individual understand that the trainer did not 

mean to cross the boundary and will work to 

resolve the issue in the future. 

 

Facilitating group online 

Sometimes it is not possible for the group to 

meet in person and this presents unique 

challenges because trainers cannot read 

body language. However, they must control 

and guide the conversation and also make 

sure all voices are heard. 

Being prepared is critical. Trainers should 

send a reminder with call-in information and 

time, as well as the meeting materials the day 

before the scheduled meeting time. Pre-work 

should also be done with any co-presenters 

to be clear on which portions of the meeting 

will be covered by whom. Trainers should 

meet in advance with the co-trainers and 

facilitators to determine the training 

objectives and the materials that should be 

taught and by whom. Also, they should 

designate someone to take notes, because it 

is difficult to facilitate and take notes at the 

same time. Before proceeding, trainers 

should make sure that all the materials are 

visible for participants. In addition, they 

should often check if participants have 

questions or concerns, as well as trainers 

should not be afraid to call on someone if 

they didn´t heard his or her opinion yet. 

 

 

 

Conclusion 

This charter provides youth workers and 

trainers with information on relevant 

challenges in peace training that will enable 

them to develop the knowledge, skills and 

competencies to deliver successful training. 

Youth workers involved in training of other 

young people and/or designing activities and 

programs in their youth organizations or 

institutions can put into practice the 

solutions presented in the document.  

The quality of implementation of solutions is 

highly dependent on the competencies and 

skills of peace training trainers and 

facilitators, many of whom are volunteers in 

youth and community organizations. The 

recommendations were developed to 

support them in this role. 
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Chapter 5 – Designing 

and Delivering Peace 

Trainings 
 

Introduction 

This chapter discusses how organizations are 

creating and delivering peace trainings.  The 

chapter is divided into two equal parts – first 

part discusses the planning steps for the 

training session, while the second one 

touches on delivering trainings and discusses 

tools that help for it.  

Designing of the training starts from the 

curriculum stage. First it is necessary to 

create an overall plan. Then trainers need to 

focus on learning objectives and goals of the 

training. Clearly defined these two will help 

them to deliver better outcomes.  Afterwards 

trainers need to choose what kind of 

methods they are applying and what kind of 

approaches of learning they use.   

After trainers finalize the planning stage, they 

need to deliver these trainings. Further work 

is needed here to choose the best available 

approach and best method for the training. 

Some trainers choose traditional, 

prescriptive approach, teaching/learning 

process where the trainer is centered in the 

training session. However, more and more 

people choose either elicitive model or 

experimental approach.  

Choosing an approach to the training is very 

important as it also defines what kind of 

training it would be. If trainers choose more 

prescriptive approach, then maybe lectures, 

or presentations are more relevant. 

However, if they choose elicitive and 

experimental approach, then they need to 

employ new, different methods such as art-

based tools. Storytelling, Forum Theater are 

the tools which can become a source of 

inspiration for the participants. 

 

Planning a Training 

 

The first step of designing a peace training is 

to create overall curricula framework where 

the trainer needs to develop main learning 

objectives, methods, and approaches of the 

training.  One of the best method to create 

training framework for trainers is to 

incorporate ASK model for the planning 

stages. Here A stands for Attitude which in 

peace trainings means that the essence and 

idea of the training is to promote culture of 

peace and peaceful attitudes. S stands for 

skills which means that participants should 

require skills in analyzing conflicts, managing 

conflicts and developing peacebuilding steps. 

K in this model means knowledge which 

implies that participants will gain the 

knowledge in different theories and 

practices.   

Peace Education training requires a very 

careful planning and serious work from the 

organizers.   In order to create a good 



                                                                      

 
35 

structured training plan, trainers have to take 

at least 7 steps.  

The first step is needs assessment. Who is 

the target audience is the most important 

factor here. Being them school students, 

higher university students or professional 

workers from other spheres impacts their 

planning strategies. What trainers want to 

tell the target audience and how they can do 

it are the essential steps for creating training.  

Trainers can get this information either 

analyzing past projects and experiences, or 

do small research (interviews, or focus 

groups with the target audience).  

Trainers have to take target audience desires 

into the account while planning the trainings 

but also, they should not forget the context 

where they would like to organize the 

trainings. A lot of this does not depends on 

them. Trainers are many times limited in 

finances, time or outer context. Planning the 

successful training means that they have to 

create a plan which incorporates the best 

practices but also takes into consideration 

ground realities.  

The next step is to define training’s goal and 

objectives. What organizers want to achieve 

by this training should be clear and 

achievable. Trainers may want to achieve big 

results in one day training sessions but at the 

end of day participants will be overwhelmed 

with the information, would be tired and for 

the next day would have much less 

willingness and enthusiasm for future 

trainings.  Training should be: 

➔ Specific – Concrete idea, concrete skills 

➔ Sensitive – Gender, Conflict Sensitive, 

etc. 

➔ Relevant – training should coincide with 

the participants’ sphere of interest 

➔ Time Relevant – Is the training goals 

achievable in the given limited time? 

➔ Measurable – trainers should be able to 

measure the results of the trainings.  

The next step is content which the most 

valuable element of the training plan.  Here 

trainers need to reflect all previous steps and 

carefully include the information accordingly. 

The content should respond to the needs of 

the participants and should have always goals 

and objectives as its cornerstone. The 

content should be useful and relevant for the 

target audience. If the training content is too 

far from the participants needs or 

knowledge, then it would be really hard to 

achieve goals and objectives, if at all.  

Another factor is manageability. In theory, 

trainers can do all kind of trainings for all 

types of people, but it requires serious pre-

work and long duration of the trainings. 

Therefore, when trainers plan the training, 

they should take into account how the 

training is manageable in this limited time. If 

the content is too long, or too short can 

change the learning experience in radically 

different direction.  

Another crucial step is choosing methods 

and approaches. They have to be in 

accordance with the learning objectives and 

should be tailored for the target audience. 

For youngsters from high schools, games and 

role play may be appropriate rather than 

academic discussions.  In addition, they also 

need to be gender, conflict and trauma 

sensitive. Working with refugees, or conflict 

affected people requires different methods 

and approach. Trainers should be always 

careful which methods and approach they 

need in order to rule out that they may harm 

their target audience.  

The next step for training plan is to determine 

which resources trainers need to successfully 
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implement the training.  Whether it would be 

flipcharts, pens, papers, or training room, 

everything needs to be known at the 

beginning so they will know what they need 

and what they can bring for the training.  If 

the training room is too small for the activity, 

trainers may need to find another room or 

think about changing activity.  

The last step is assessment and evaluation. 

At the end of the training, the results of the 

training, needs to be measured and 

documented. Determining how successful 

training was, it is a crucial for the future 

activities. The assessment results need to be 

evaluated by the trainer/organization and 

taken into account for the future trainings. 

 

Approaches for Peace Training 

The approach of the training has an 

enormous impact on participants, training 

process and trainers. A specific approach 

determines the goals of the trainings, 

interaction between participants and 

trainers, and methods to be used for the 

given training. Practitioners and scholars 

identify many approaches to training, 

however below are identify the three ones 

which are the most common and widely used 

in the training world.  

Prescriptive Approach  

This approach implies that there is a 

hierarchy between trainer and participant. 

The major role of the trainer is to teach the 

participants skills or content. He or she tells 

the participants what to do, what to learn and 

how. The knowledge here is transmitted from 

the trainer to the participants. Such kind of 

approach mostly uses presentations, lectures 

and similar methods. This approach is called 

prescriptive because the trainer assumes that 

this kind of training and its approach is 

universal and can fit to different contexts and 

participants. This kind of training is widely 

used in developing world especially in the 

post-Soviet space. Peace scholar John Paul 

Lederach notes that experimental learning in 

these countries are very rare due to the 

cultural factors. Education system in post-

Soviet space was, and is still, very 

hierarchical. Therefore, if the trainer does not 

tell the participants the information and what 

to do, he/she may damage the status of the 

trainer and participants may not respect the 

training at all. Therefore, Lederach notes that 

using only experimental or other approaches 

for those countries may not be the best 

choice, but we can use prescriptive approach 

while introducing new approaches to the 

new audience.  

 

Elicitive approach to training 

Contrary to the previous approach, elecitive 

approach means that the relationship 

between trainer and the participants are not 

so hierarchical but the trainer works as a 

facilitator to manage the common learning 

process.  

Here the trainer is not in the center and he or 

she does not provide the information which 
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should be absorbed by the participants. 

Learning process is more horizontal, 

knowledge is co-created by everyone, and 

the knowledge and experiences from all 

participants are reflected in the training 

process.  The methods are also different 

here. More focus is on role plays, games and 

simulations rather than on lectures and 

presentations.  The positive side of this 

approach is clear but it has also some 

negative sides. First of all, this kind of 

approach requires a very experienced trainer 

who should be able to lead the training from 

the learning objective to the learning 

outcome by using these methods. Without a 

big experience, there is a high chance that the 

training would fail. Furthermore, within the 

context of conflict, trainer needs to be more 

aware of gender, conflict sensitivity. Working 

with this approach and at the same time 

being gender, and conflict sensitive is 

sometimes very hard job.  

 

Experiential Learning 

This approach is becoming more and more 

popular in modern trainings. Experimental 

learning is an “engaged learning process 

whereby participants “learn by doing” and  by 

reflecting on the experience” (bu.edu).  

The experimental learning approach was 

developed by Kolb (1984) who defined 4 

stages for the approach.  

For this approach, trainers should carefully 

choose the methods for the training, and 

then give the space for the participants.  They 

encounter the problem, seek the solutions 

and learn from their reflections. This kind of 

approach also offers more space for 

participants to think, investigate, seek to 

problem solutions and challenge the dogmas. 

The potential problem for the peace trainings 

here is that the experiences, “learning by 

doing” methods should be chosen very 

carefully. The trainers need to make sure that 

the outcome will be positive and not 

traumatized, or more polarized participants.  

Analyzing trainings in the peace and conflict 

spheres shed the light the tendency that 

more and more organizations are using 

elicitive and experimental learning 

approaches for the peace trainings. These 

approaches are used mostly in non-formal 

education activities which became a 

cornerstone for sharing and promoting peace 

education among young people across the 

world. 

 

Delivering Trainings – 

Non-formal education tools 

After trainers design the training plan 

including its content, objectives and 

approaches, they need to choose methods 

and tools to deliver this training to the 

participants.  There are many tools methods 

that a trainer can choose but below are 

discussed 2 major tools which are often used 

for non-formal education trainings. 

 

Role Play Method 

This method is an experiential and 

participatory tool for the trainings. Here 

participants assume different roles and they 

play with these characteristics. This method 

gives a change to participants to find 

problems, their solutions and find a way by 

themselves.  The concrete case of role play 

should be coincidence with the learning 

objectives of the whole training.  Role play 

should be short and concrete exercise. This 

exercise helps the trainer to make the point 

in a very active and participatory way.  There 
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are concrete steps to implement role play in 

the training.  Trainer needs to present the 

exercise and define the result which should 

be achieved by this method.  Roles either can 

be developed by participants themselves, or 

a trainer can give small cards of roles to the 

participants. This later is time saving and 

easier to do. After 5-10 minutes, participants 

can play their roles. The play should be short, 

maximum 5 minutes.  Trainer should monitor 

this process and if something goes into the 

wrong direction (participants assume their 

roles too much), the trainer should stop the 

play. After the participants will finish the play, 

it is vital that the trainer with the participants 

gives a debriefing about the activity and 

about the learning outcomes from the play.  

Below it is presented an example for Role 

Play Activity. 

 

Role Play Activity – Can I come in?  

Time for the activity: 60 minutes 

Objectives:  

➔ To develop knowledge and 

understanding about refugees and their 

rights 

➔ To practice arguments and make 

judgements  

Preparation:  

● Copy the role cards. Each immigration 

office, refugee and observer should be given 

their own card. 

● Create a scene in the room where border 

line will be, and border check point.  

Instructions:  

1. This is a role play about a group of 

refugees trying to flee their homeland to 

foreign countries. 

2. Ask participants what they know about 

refugee, what a cause of it is and why people 

are fleeing. Make points on a flipchart.  

3. After participants sees where is a border 

and check point, trainer needs to read aloud: 

“It is dark, cold and wet night on the border 

between X and Y. A large number of refugees 

have arrived, fleeing from the war in X. They 

want to cross into Y. They are hungry, tired 

and cold.  Some of the refugees have some 

identification documents, but others do not 

have. The border officials from Country Y 

have different opinions, some wants to allow 

refugees to cross, but others don’t.  Refugees 

are desperate and trying to persuade border 

guards to let them cross the border.  

4. Divide the group into three sub-groups. 

One group for refugees, one group for border 

officials, and one for observers.  Give them 

time to think about their roles.  

5. Start the role play. The maximum 

duration is 10 minutes. After this role play 

should be stopped. And after 5 minutes, 

observers need to express their opinion 

about the process. 

After this comes the debriefing and 

evaluation of the exercise. Trainer leads this 

section by asking questions about role play, 

what the participants felt, what they would 

like to change, etc. This continues about 10-

15 minutes.  

 

Arts-based Methods 

Another method for conducting trainings are 

art-based tools which utilizes participants 

feeling, thinking and acting at the same time. 

This method was quite neglected in the past, 

but in recent years is gaining a momentum.  

This method could be a source of inspiration, 
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it is done in entertainment way, is more 

active and is participant-centered.  There are 

many art-based tools which are used for 

training sessions, here are some of them: 

 

 

 

 

One of the most powerful art-based method 

is storytelling which is “the interactive art of 

using words and actions to reveal the 

elements and images of a story while 

encouraging the listener’s imagination” 

(storynet.org, 2021). Storytelling has both 

emotional and factual power. Through it, we 

tell the story, provide the information, but as 

the story evolves we become its essential 

part, we move with the story and react 

accordingly. Storytelling provides an 

emotional connection between participants 

and training’s objective. This method uses 

the language, so main instruments of this 

method are words. However, storytelling also 

can use vocalization, physical movements 

and gestures for more effect. The role of 

participant is to imagine the vivid images, 

characters and events of the story and reflect 

it with its own past experience.  

(storynet.org, 2021).  As one of the women’s 

right activist Kirthi Jayakumar remarks about 

the role of storytelling in peace work “When 

one hears stories from the other side, they 

become aware of the other side, they 

understand that everything that meets the 

eye is not necessarily true, and that there are 

stereotypes that need deconstruction. The 

storyteller benefits …through sharing their 

burdens of hurt and suffering. Constructive 

storytelling is capable of assisting in the 

process of peacebuilding”.  

 

Another art-based method is Forum Theater 

which addresses on socio-political issues and 

inspires the solutions and changes among the 

participants.  Forum Theatre was created in 

1970s by Augusto Boal who used this method 

for advocating the rights of the poorest 

people in the society. The most important 

characteristic of Forum Theater is that it can 

be played by everyone audience can become 

actors, hence Augusto Boal called members 

of audience as spectators.  Spectators can 

play the theater, take a role and experience 

what they or others feel about the problems 

and solutions. This method gives an 

opportunity not only to reflect but to act.  
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Conclusion 

This chapter discussed the planning process 

of the peace trainings and suggested a few 

tools for the implementation of the training 

in the real world.  It was discussed here how 

important is the overall framework of the 

training. Every part of this overall framework 

needs to be analyzed and planned 

accordingly. As it was shown previously, 

there are 7 necessary steps: needs 

assessment; context, learning objectives and 

goals; content; methods and approaches; 

assessment and evaluation; and resources.  

After creating the overall plan of the training, 

trainers need to choose which approach they 

will use. Prescriptive, Elicitive and 

Experimental approaches were discussed and 

analyzed in this chapter.  Based on the 

approach, they can choose which methods 

and tools they can use for the trainings. Aside 

traditional methods, new tools are also worth 

to mention. Among them are Storytelling and 

Forum Theater which are based on arts and 

are the best tools to introduce positive 

emotions to the training session.  

Overall, implementing a successful peace 

training requires to consider many factors. 

The general plan needs to be revised 

carefully, goals and objectives need to be 

crystal clear, and the methods need to be 

appropriate with the target audience, and 

the learning objectives. 
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Chapter 6 –  

The Art & Future of 

Peace Training 

 

Introduction 

Training people for nonviolent intervention in 

conflict is a process of matching the skills of 

peaceworkers with the needs on the ground; 

but it is also much more than that. Ultimately, 

training peaceworkers to intervene in conflict 

is about preparing them to experience a wide 

variety of forms of humanity-from witnessing 

extreme brutality to accompanying people 

who radiate beauty as they resist violence 

and fight for peaceful change in their 

societies. 

This chapter presents some visions for peace 

training. By searching for commonalities 

between the principles of networking, 

professionalism, and vocation, this chapter 

proposes visions for the field that are both 

reflective and integrative. The synthesis of all 

of these elements results in a particular art 

form for peace training that may provide an 

indication of possible directions for the 

future of peace training.  

The chapter also offers insights into training 

stakeholders, definitions and approaches to 

core concepts, and practical 

recommendations for curriculum design and 

implementation that address issues of 

particular relevance to conflict prevention 

and peacebuilding training. The 

recommendations can guide youth workers 

and trainers in reviewing and updating 

existing programs and serve as a starting 

point for designing new curricula. With 

knowledge of existing actors, structures, and 

training activities, this chapter provides 

recommendations for future action. 

In order to improve collaboration and quality 

and meet needs in the field, it is important to 

identify opportunities for improvement in 

peacebuilding training. There are several 

challenges and gaps in the training scene 

related to general issues of coherence and 

standards. 

 

Future of Peace Training 

 

Interconnection 

Working in conflict and contact with people 

brings helpers into a very raw world of joy 

and pain. In this immersion, they touch a 

space where the widest spectrum of 

emotions (and actions) of love and hate 

intersect. It is a place where youth workers 

(peace workers) can find different points of 

contact that offer great potential for inner 

and outer growth and change. 

In order to bring constructive social change, 

it is very helpful for youth workers and 

educators to recognize the deep reality of 

interconnectedness that exists not only 

between actors involved in conflict, but in all 

living systems in the world. The way people 

see the world forms the basis for and 

determines their interactions with the world. 

In order to develop visions that are better 

suited to transforming conflict, youth 

workers who typically think in mechanistic 

paradigms must shift to starting from 

worldviews that are more in line with the 

nature of life itself. Systemic approaches to 

conflict transformation show that 

mechanism - which dominated Western 

civilizations for hundreds of years - is not the 

most helpful or sustainable framework for 
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addressing conflict. Not only is the 

mechanism outdated, but various scientific 

disciplines have demonstrated that it 

represents a profound misunderstanding of 

the nature of life and is therefore very 

harmful to healthy human development. 

Conflict and life processes are never static, 

mechanical, or linear processes; nor are they 

autonomous or disconnected from many 

other components; conflict and life move in 

integrative ways. Therefore, training youth 

workers with a more holistic worldview, able 

to recognize the interrelationships among 

the various elements that make up conflict, 

can better prepare them for the realities they 

will face in practice. 

One of the most important skills youth 

workers have as peaceworkers is the ability 

to build networks across conflict zones that 

connect different actors. By understanding 

their own inner worlds and their connections 

to the outside world-especially in terms of 

working together in conflict zones-they can 

better envision how their actions affect these 

larger networks. The deeper their awareness 

of the different levels of interconnectedness, 

the better they can identify who and where 

the potential vulnerabilities of the network 

are, and the more resilient will be the strands 

they sew together with their work.  

In training youth workers for nonviolent 

intervention in conflict, there is a temptation 

to jump straight to the skills and abilities 

needed for constructive social change. 

However, as this chapter has argued, it is 

essential for youth workers to become aware 

of the way they perceive themselves and the 

world, as this forms the basis for everything 

that follows. 

 

 

Reflection 

For a healthy practice of peace work, 

reflection is an essential component. Indeed, 

the word "praxis" means the connection 

between reflection and action in the world to 

change it. Therefore, a relevant question for 

peace training is: How should youth workers 

be trained to reflect in ways that help them 

both expand their inner awareness and be 

more effective in their external peace work? 

As has been shown in this chapter, certain 

competencies in terms of knowledge are 

necessary in order to at least avoid doing 

harm when intervening nonviolently in a 

conflict. Alongside this, however, one of the 

most important things to learn in peacework 

is the ability to suspend one's cognitive 

knowledge and perceptions in order to touch 

deeper nuances of one's intuition. This does 

not devalue the knowledge presented in the 

previous pages. But sometimes the best 

peacework is the product of intuition and the 

ability of peaceworkers to feel their way into 

a conflict. In peace trainings, space should be 

created to develop knowledge about the 

specifics of peacework and the ability to omit 

that knowledge in order to cultivate intuition. 

In understanding and training the exchange 

between the two, integrative knowledge is 

developed. 
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Professionalism 

Good intentions are not enough to do 

effective peacework. Although peacework is 

in some ways unique among professions, 

strategic activities aimed at ending violence 

and promoting positive peace require a 

certain level of professionalism. 

The goal of professionalism is to ensure, as 

much as possible, that peaceworkers are 

equipped with relevant techniques that 

enable them to responsibly meet the specific 

demands of the field. To do this effectively, 

peace education must move forward in 

establishing more transparent standards for 

the field. In most education fields, 

participants are assessed against agreed-

upon principles to determine if they are 

qualified to work in a particular field. In the 

field of peace training, however, there is 

currently very little standardization. Because 

assessment must take into account the 

complex mix of knowledge, personal 

attributes, and skills of peaceworkers, it is 

difficult to agree on such training standards. 

Peace training is something new in that it 

seeks to promote all levels (head-heart-hand) 

of what it means to be a human being and a 

professional. However, this does not mean 

that peace training should be exempt from 

standard setting. There is a need for common 

assessment approaches that take into 

account the humanity of peaceworkers and 

their professional skills. Currently, most 

training centers use their own standards for 

training and tend to be quite reluctant to 

disclose their practices for preparing 

peaceworkers to meet these standards. 

If actors in the field are unable to find specific 

standards that incorporate and go beyond 

the diversity of perspectives, common 

standards for peace training may remain a 

vision for the future. However, for peace 

training to gain more recognition (and 

funding) from mainstream societies, it is 

advisable not to wait for all actors to ratify a 

"perfect" set of standards, but to take 

preliminary measurements for peace training 

that assess the necessary skills for as many 

relevant levels of peacework as possible, and 

to dialogue from there. 

Certain knowledge, personal qualities and 

skills form a basis for all peacework. 

Regardless of the type of peacework, hardly 

anyone can argue that empathy or the ability 

to analyze conflict are not important. These 

core standards should be based on 

scientifically proven data, processes, 

theories, practices, and real-world 

experiences. 

Then, once such core standards are 

established, youth workers can be better 

assessed at a general level through practical 

exercises, such as group work, role-playing, 

and simulations in which participants work 

through real-life scenarios. Although 

practicing specific skills to meet general 

standards does not guarantee effectiveness 

in specific conflict contexts, it does provide a 

foundation that can then be adapted to meet 

the varying needs of the field. In this case, the 

standards might not refer to uniform forms of 

training, but rather to the skills that youth 

workers need to acquire. This leaves training 

organizations the flexibility to use many 

different methods of assessment, as long as 

there are clear standards for the skills 

achieved and their level. 

Peace training experts should agree that they 

do not need to agree on all specific standards 

for peacework. Specific standards are 

necessary for all peacework, but they are 

often context- and mission-specific. Such 

standards must be developed by those who 

know the focus of the intervention, the 
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environment and culture in which it will take 

place, and what specifically is needed to meet 

local needs. Consensus on all the specific 

standards required for both peacework 

competencies and their evaluation at each 

level seems somewhat unrealistic. However, 

this should not discourage dialogue between 

trainers and training organizations on this 

topic. 

Indeed, there is an incredible opportunity 

here for necessary dialogue, for the 

development of mutual understanding, and 

for mutual learning. This process could 

produce crucial "guiding points" on which 

much of the peacework could be based. 

Standards must be adaptable. When conflict 

is an ever-changing phenomenon, developing 

definitive - and more importantly, specific - 

standards for all levels of peacework in 

training individuals may not be the best 

response to unpredictable environments. 

Simply because certain standards work at 

one point in time does not mean that they 

will continue to be appropriate for assessing 

youth workers working for peace in the 

future. Therefore, there must be room for 

growth in the development of standards. 

Lastly, experience, creativity, humility, 

learning from practice, and openness are 

required in the development of standards. As 

with reflection, intuition must play a role in 

assessing peaceworkers. We must realize 

that few standards are non-negotiable. As 

mentioned earlier, each person is incredibly 

complex. Assessors must be careful not to 

become too rigidly attached to one standard 

or another, as peaceworkers demonstrate 

their ability to contribute to ending violence 

and promoting positive peace only through 

the interplay of many personal qualities, 

skills, and knowledge components. Peace 

training and peacework are fields that are 

constantly evolving. While commonly agreed 

upon standards play a tremendous role in 

moving peace training forward-especially in 

the eyes of the public-openness is needed to 

imagine how standards must change as 

conflict contexts and peacework change. 

Ultimately, professionalism in peace 

education is about more than standards; it is 

about preparing people to engage with 

others involved in violent conflict in ways that 

positively transform incompatibilities and 

find creative forms of transformation. 

 

Vocation 

Developing the skills necessary to meet the 

demands of the field is good practice. 

However, practitioners must be careful not to 

pull the stick too far in the other direction. 

After all, focusing too much on developing 

specific skills to meet needs is a form of 

professionalism that risks pushing peacework 

into a mechanism. When experts in post-war 

economic reconstruction, human rights, and 

political reform provide specific advice on a 

conflict that relates only to their area of 

expertise, without the ability to see the 

interconnectedness of all elements of a 

conflict, this can often lead to analyses that 

produce harmful practices. Without an 

awareness of the bigger picture, this type of 

intervention can quickly complicate already 

complex situations and exacerbate existing 

divisions or add new problems to existing 

ones.  

Most recognize that peacework cannot be 

built on a toolbox of many skills alone. When 

working in incredibly intense and traumatic 

environments, skills are not enough to 

sustain one's work. Instead, peace trainings 

can help participants find their inspiration for 

peacework by combining skills instruction 
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with the promotion of self-awareness and 

group awareness during the learning process 

and by building on reflective, experiential 

learning methods. 

 

Recommendations for Improvement 

 

Mutual Understanding, Exchange, and 

Coordination 

There is a need to create and strengthen 

existing cross-sectoral spaces for networking 

and workshops to review core concepts and 

competencies in peacebuilding and to 

promote mutual understanding and 

exchange between non-state training 

providers and state actors.  

Related to this is the creation of cross-sector 

platforms for sharing best practices and 

training needs. This includes learning from 

each other's experiences, including leading 

peacekeeping training institutions for civilian 

crisis management from EU member states, 

as well as experienced training centers such 

as the United Nations Institute for Training 

and Research (UNITAR) and the Kofi Annan 

International Peacekeeping Training Centre 

(KAIPTC) in Ghana. Learning from other 

sectors and disciplines includes, for example, 

peace education and the private sector or 

civilian training under the Common Security 

and Defense Policy (CSDP), which has learned 

from Scandinavian pre-deployment police 

training.  

Strengthening connections and sharing of 

experiences among educators through virtual 

platforms and networking events, such as 

building a formalized community of practice. 

Knowledge Management and Resource 

Materials  

Creating or strengthening organizational 

mechanisms and procedures for knowledge 

management, identifying, collecting, and 

recording best training practices, methods, 

and materials, such as case studies and 

difficult and potentially unsuccessful 

experiences. This is especially true for 

training organizers who hire external trainers 

and experts. 

Transparency of training, curriculum content, 

and learning objectives should be increased 

by all stakeholders, including an informative 

web presence. All course websites should 

provide clear information about their training 

approach, curriculum framework, and details 

about course programs, especially learning 

objectives and level. 

 

Common Standards 

Developing common quality and evaluation 

standards beyond the new European Training 

Initiative for Civilian Crisis Management 

(ENTRi) and the European Security and 

Defense College (ESDC), possibly creating an 

alliance of training providers for conflict 

prevention and peacebuilding (CPPB) or a 

network for nongovernmental training 

organizations. One model could be the 

European Peacebuilding Liaison Office 

(EPLO), a civil society platform of NGOs and 

think tanks dedicated to peacebuilding and 

the prevention of violent conflict. 

Agreements on common standards for 

course levels in specific sectors that build on 

each other. With standardized course levels, 

advanced and specialized training can be 
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developed that builds on, rather than 

repeats, material from introductory 

programs.  

 

Training Structure and Approach 

An increased offering of sequential training, 

i.e., a phased training approach where 

participants are trained - apply / gain field 

experience - trained - apply / gain field 

experience - trained, etc. The police in 

Norway preparing their personnel for 

peacekeeping missions is an example of this. 

Organize debriefings and workshops with 

"returnees" to share best practices and 

lessons learned that can inform future 

training. 

 

Curricula Content and Learning Objectives 

Offer more curricula on conflict and violence 

prevention, such as strengthening 

infrastructures for peace (IfP) or moving from 

early warning to early action. 

Provide additional curricula on non-

mainstream and/or innovative forms and 

approaches to CPPB, such as ecological 

peacebuilding, sports and games for peace, 

conflict-sensitive reporting and journalism, 

urban conflict, and violence prevention. 

Providing more content and skills and tips on 

self-care and stress management. 

Shifting the focus to specific, practical skills, 

e.g., increased training in how to implement 

a locally supported peace project or how to 

practically achieve the protection of civilians 

or human rights. Often, less time should be 

spent on imparting new knowledge and more 

on training and testing practical 

implementation - i.e., fewer lectures, more 

group exercises and role-playing. 

A review of content related to conflict and 

cultural sensitivity, gender mainstreaming, 

trauma awareness, and local/indigenous 

CPPB practices. 

 

Methods 

Delivery methods are based on youth worker 

learning and peace education theory to 

ensure that methods promote agency and 

ownership, as well as build on and leverage 

participants' expertise and prior experiences. 

Ensure that the chosen methods link to the 

learning objectives and stimulate higher-level 

learning processes, e.g. by repeatedly 

applying and testing newly acquired 

competencies (skills and knowledge). 

Trainers and evaluators can begin to record 

and share their experiences with specific 

methods and make the analysis available to 

other trainers and course organizers so that 

all can build their success on the best 

practices and lessons identified. 

Ensure that a conflict-, culture-, gender-, and 

trauma-sensitive approach is taken in the 

selection, preparation, and implementation 

of methods and that there is sensitivity to 

different learning styles. 
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Conclusion  

By focusing on their own vocation and 

through the use of practical conflict 

management skills, peace workers have the 

potential to be harbingers of realities of 

connectedness in which conflict serves as a 

doorway to deeper levels of understanding 

and coexistence. If conflict zones are where 

the broadest expression of humanity is 

manifested, peace training has the unique 

task of preparing peace workers capable of 

envisioning a more peaceful future in places 

of extreme inequality and equipping them 

with the skills to realize those visions. 

Peace training trains peaceworkers with the 

skills to bring about constructive social 

change, and to develop them the knowledge, 

personal qualities and skills that are 

necessary for each relevant level of work to 

end violence and build sustainable peace.  

The achievements of the masses who have 

fought bravely throughout history 

demonstrate that the nonviolent presence of 

peaceworkers is one of the most 

transformative forces for societies struggling 

under the repressive fist of violent conflict.  
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CONCLUSION 
In our fast transforming world, in order to be 

effective, education has to follow changes as 

faster as possible and always adapt to them. 

Learning is essential for any process of 

change, whether it be at the individual, 

organizational or societal level. Therefore, 

peace training activities can shape attitudes, 

build skills, and develop knowledge, as well as 

help young people put their knowledge into 

practice, being ready to create a constructive 

dialog around them and a better world for all.  

Young people have the responsibility to 

encourage a global culture of peace and put 

all its efforts to build a peaceful and 

sustainable dialogue between people facing 

cultural differences, social inequalities, racial 

and ethnic discrimination, etc. In particular, 

youth workers and other peace actors can 

motivate young people to become agents of 

peace, to promote intercultural and 

interreligious dialogue and advocates for 

social cohesion in their communities, 

because youth can be positive instruments in 

peacebuilding processes.  

We hope that the information provide in the 

following manual can encourage youth 

workers to create and deliver the best life 

changing education that can make our world 

a better place for living! 
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THE END 

SHARE YOUR PEACE 


